
  

A CASE STUDY OF CAMPUS SUPPORTS AND THE HISPANIC STUDENTS’ 

PURSUIT OF HIGHER EDUCATION 

By 

Melissa K. McIntosh 

 

 

 

 

 

DISSERTATION 

Presented to the Faculty of the 

Education Leadership Program 

College of Arts, Sciences and Education 

Texas A&M University-Texarkana 

In Fulfillment of the Requirements 

For the Degree of Doctor of Education 

May 2020



 

ii 
 

 

 

 

 

 

 

 

 

 

 

Copyright © 2020 

Melissa K. McIntosh 

  



                                                                                                                                                                                              

iii 
 

Abstract 

 Today schools are preparing more students for a college education than at any 

other point in history.  While the school system has embraced the challenge, some student 

groups are not enrolling in college as expected.  The Hispanic student population in 

Texas has transformed the state’s population over the last two decades.  Yet, while the 

population has significantly increased, the percentage pursuing an advanced degree has 

remained rather stagnant.  This qualitative study was designed to seek out the supports 

needed to best help the state’s growing population of Hispanic students aspire to and 

attain a post-secondary degree. While students receive the schooling that prepares them 

for the next phase of education, Social Capital Theory suggests that there are other 

factors that may be equally important, if not more so.  The current study provides 

educators insight into the most beneficial supports offered at schools to better serve this 

growing population. These supports include communication, involvement on behalf of 

the student, resources for success and long-term opportunity. In conjunction with 

discovering the most helpful supports, schools will become more aware of the impact that 

social capital plays when it comes to students attaining access to a post-secondary 

education. 

 

Keywords:  Hispanic college enrollment, post-secondary education, supports, social 

capital theory   
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CHAPTER 1 

 

 According to the Pew Research Center, Hispanics accounted for over half (54%) 

of the total population growth in America from 2000 to 2014 (Krogstad, 2016).  Public 

school enrollment in Texas rose to 5,431,910 students in the 2018-2019 academic school 

year (Texas Education Agency, 2019).  Hispanic students made up the greatest 

percentage of total enrollment in Texas public schools with 53% (see Figure 1).  Other 

student populations trailing by comparison included 27% White, 13% African American, 

4% Asian, 1% American Indian/Pacific Islander, and 2% multiracial students (Texas 

Education Agency, 2019).  Over the last decade, the only enrollment numbers that have 

consistently continued to rise have been that of the Hispanic population, yet the other 

ethnic group populations have shown minimal change (Texas Education Agency, 2019).  

A population shift of this magnitude requires school districts to consider the needs of the 

culturally diverse while seeking out strategies to best serve them.  With a rise in Hispanic 

immigration, there is also an opportunity for a spike in enrollment numbers of Hispanic 

students at the college and university level.  However, the percentage of Hispanic 

students enrolling and attending college has is remained rather stagnant despite the 

number in public schools.  

Texas has been at the forefront of an epic transformation in American population, 

where earlier generations of predominantly aging Anglos are now being replaced mainly 

by immigrants and their children (Klineberg, 2016).  With this comes several factors such 

as sociocultural, acculturation, financial, and legislative that could impact educational 

outcomes.  However, schools have mostly worked to address the instructional/academic 
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points of concern.  The adjustments needed to help Hispanic learners be successful in 

Texas public schools are vast, as instruction cannot continue as it once did before the 

influx of second-language learners.  There must be an investment and a commitment 

made in the future of these students if we are to truly see measurable increases in post-

secondary degree attainment (Vega, 2016). 

Figure 1   

More Than Half of All Students in Texas are Hispanic

 

Note. This figure demonstrates the Texas public schools student population during the 2017-2018 school year. Texas public schools 

reported 5,385,012 students in membership from early childhood through grade 12.  Hispanic students made up the greatest 

percentage of total enrollment in Texas public schools with 53%.  Chart:  Jonathan Delgado.  Source:  Texas Academic Performance 

Report (TAPR, August 2018):  Get the data.  Texas Education Agency. 

School districts must make instructional programming changes to support the 

culturally and linguistically diverse student population.  Students with inadequate English 

language skills are less likely to achieve success in school (Barrow & Markman-Pithers, 

2016).  Campus leaders with second-language learners have selected models for teaching 
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characterized by either English immersion (English only instruction) or bilingual 

education (instruction in English and the students’ native language) (Barrow & 

Markman-Pithers, 2016). Yet, even with strong instructional approaches, there has 

continued to be only a small percentage of Hispanic students choosing to pursue a post-

secondary education. 

Background and Context of the Problem 

The Hispanic population is the youngest and biggest minority group in America, 

and never has the country had a minority group make up such a large share of the 

youngest Americans (Pew Research Center, 2009).  Hispanics will have a profound 

impact on the type of society America will be in the future.  Therefore, schools must do 

all that can be done to see that Hispanic students are successful in high school and 

prepared and willing to pursue a post-secondary education.  While many students have 

the academic prowess to attend college, barriers often prevent the pursuit.  These barriers 

cover a spectrum of issues from cultural to financial.   

Many cultural expectations can be barriers to the pursuit of an education beyond 

high school.  For the Hispanic male and female, while the expectations vary somewhat 

for both genders, they each have obligations and contributions to make to family.  

Students are expected to contribute to unexpected or regular family expenses.  Regardless 

of gender Hispanic students share one common bond which is they both encounter 

barriers to pursuing a post-secondary education.     

While there are a few barriers that are unique to each gender role, there are other 

challenges shared.  Older siblings have more assigned responsibilities than younger 

siblings and family responsibilities are assigned according to gender.  Hispanic men are 
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often expected to work and contribute to the financial well-being of the family as 

opposed to spending time pursuing a post-secondary education (Clark et al., 2013; 

Manzano-Sanchez et al., 2019; Sáenz & Ponjuán, 2012).  Hispanic females do not 

necessarily have the burden of providing economic support for the family, rather the 

young women are expected to take on family responsibilities such as caring for family 

members and household chores (Manzano-Sanchez et al., 2019).  The cultural emphasis 

of family devotion causes many Hispanic girls to take up duties as caregivers (Unmuth, 

2012).  This care-giver role can involve everything from caring for siblings to caring for 

an elderly family member.  Cultural expectations are honorable; however, obligations to 

family can make the pursuit of higher education a challenge. 

Aside from the unique gender barriers, Hispanic students have financial concerns 

as well.  The expenses associated with college are growing every year.  The already 

susceptible Hispanic population is discouraged from the thought of enrolling in college 

due to the cost of education and debt that college would necessitate (Rodriguez et al., 

2015).  Therefore, many Hispanic teenagers take a job at an early age to contribute to the 

family.  About a quarter of all second-generation Hispanic youth both study and work at 

the same time; thus, pursuing an education beyond the age of sixteen requires economic 

sacrifice for the young in immigrant households (Fry & Lowell, 2002).  Family and 

cultural influences are great, and while a Hispanic student may desire to pursue a post-

secondary education there is concern about how college could be afforded.   

Hispanic students tend to be overly troubled with the financial concerns of paying 

for college rather than considering the long-term benefits (Rodriguez et al., 2015).  

Financial concerns often stop Hispanic students from even applying to college.  Many 
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potential college students would rather contribute to the finances of the family, than 

potentially waste the families’ money on trying to attain a college degree.  Therefore, 

many potential Hispanic college students opt for starting careers and families rather than 

pursuing an advanced degree.   

Due to the complexity of the barriers the teachers, counselors, and school 

administrators have an important role to play in the future path Hispanic American 

students take.  If the influence and mentoring of the school staff is important, is it 

happening, and is it enough?  Understanding the types and level of supports campuses 

offer could provide insights into making a difference for many talented Hispanic 

students.  The relationship between what supports are offered by the school personnel to 

Hispanic students and their families could be vital to seeing an increase in the number of 

students pursuing post-secondary education.  These potential supports are not just limited 

to English acquisition or academics.  Hispanic American students need trusting 

relationships with educators in a caring environment that is established with sincere 

understanding, attention, and interest (Marrero, 2016). Better understanding this dynamic 

and the needed level of supports could provide insights to making a difference for many 

hopeful, talented Hispanic students. 

Barriers to Advancement   

The disproportionately small number of Hispanic American students pursuing a 

college education is due to several factors, including rapid job placement rather than 

career development, poor financial planning, lowered expectations, lack of guidance, and 

a lack of understanding about college benefits (Rodriguez, et al., 2015).  Discovering 

successful, necessary supports at the junior high and high school level could help 
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Hispanic students and parents see the merits of a college education.  Changing mindsets 

and attitudes of students, parents, and staff members towards educational supports are 

crucial.  In Texas, Hispanics make up 37.6% of the total population (Passel et al., 2011).  

Educational supports offered by the school are a necessity if Hispanic students are going 

to overcome the barriers to a post-secondary education.  Secondary Hispanic American 

students will not be able to get guidance from parents who have never attended college; 

therefore, students must get guidance from other sources if they are to be prepared 

(Rodriguez et al., 2015). 

Current Research on Low College Enrollment Numbers 

The academic achievement of high school Hispanic students is an unrelenting 

issue.  The data reveals that they underperform and are at a greater risk of dropping out of 

high school than non-Hispanic peers (Marrero, 2016).  As the demographics of the state 

change, more interest has emerged on the impact the shift in population has had on 

college campuses with the enrollment of Hispanic students.  Researchers have spent time 

exploring the discrepancy between the growing Hispanic population and the low 

percentage of students that are attending college after high school.  While there are 

Hispanic American students that graduate and hold various college degrees, this study is 

interested in what can be done to increase the number with a postsecondary education.  

The bodies of research identify themes and reasons for the low college numbers as shown 

in Figure 2.  The following information explains some of the reasons why Hispanic 

students do not pursue post-secondary education after high school. 
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Figure 2   

Low College Enrollment Factors for Hispanic American Students 

 

 

 

 

Sociocultural   

The Hispanic culture places a substantial value on the importance of family, 

which offers encouragement and support throughout the continuum of life.  While this 

sounds positive, the prominence of family can actually have a negative effect on 

educational outcomes (Marrero, 2016).  Sometimes the sociocultural issues are not easily 

balanced.  Sociocultural refers to the combination of matters involving cultural and social 

factors (Merriam-Webster, n.d.). When discussing the rationale for the small number of 

Hispanic students that apply to college, researchers point to cultural expectations as one 

of the reasons.  Unmuth (2012) stresses that the cultural emphasis on family loyalty can 

be an obstacle to female students pursuing a college degree.  The gender role of the 

young Hispanic female is to assist in the caregiving of the family.  Hispanic females can 

be expected to help with the younger children or assist elders of the family.  Placing the 

needs of the family first, can at a minimum defer the dreams of college.  Cultural 

pressures for Hispanic male students while different are just as significant.  Researchers 

find Hispanic students face daunting challenges with cultural expectations as well.  

v Sociocultural issues 
v Acculturation 
v Economic factors 
v Legal status 
v Cultural competency 
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Hispanic men are expected to work and contribute to the family’s wellbeing (Clark et al., 

2013).  This expectation to work and help financially support the family leaves many 

Hispanic young adults looking for jobs rather than seeking out the right college. 

Another sociocultural concern is the disconnect between the linguistic and 

cultural backgrounds of teachers and their students.  In Texas, minority students comprise 

a majority of school-age youth, yet less than 9 percent of the educators come from 

minority groups (Stevens et al., 2007).  This disparity has been acknowledged as one 

potential cause of the historically lower academic performance of minority students 

(Stevens et al., 2007).  School staff makes up a substantial portion of the individuals that 

form a school setting, and within that setting there should be a cultural representation and 

respect for diverse geographies, ethnicities, and people.  This necessitates that school 

staff respect and value people that communicate differently, look different, and hold 

different traditions and values than they do (Marrero, 2016). 

Acculturation   

Acculturation describes the process of psychological and behavioral changes a 

person experiences when exposed to a different culture (Moní et al., 2018; Sam & Berry, 

2010). A bi-dimensional model of acculturation proposes four strategies when exposed to 

a different culture:  assimilation, integration, marginalization, and separation (Berry et al., 

1989).  Assimilating requires the individual to neglect their cultural heritage and embrace 

the new, host culture.  Integration happens when one engages with both cultures.  

Separation depicts engaging in one’s own culture, but not the host culture (Moní et al., 

2018).  Lastly, the marginalization strategy requires the individual to disconnect from 

both cultures. 
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 Researchers have discovered that Hispanic American students who utilized the 

integration strategy had a more positive attitude about school.  Students who adopted the 

strategy of assimilation had a more negative school attitude (Moní et al., 2018).  Yet, 

another important consideration is whether the family is a first-generation immigrant or 

later.  The longer the family has been in the country the more time there has been to 

integrate.  Educators are so focused on instruction and academics that acculturation is 

rarely discussed.  However, if the goal is retention and graduation then schools should 

have programs that include a component that fosters a sense of identity and comfort with 

both the host culture and the heritage culture (Moní et al., 2018). 

Economic Factors   

Some research indicates that for Hispanic youth, families have emphasized the 

notion that it is more responsible for students to work than to attend college (Rodriguez et 

al., 2015).  Therefore, many capable Hispanic students may choose to turn to the 

workforce as opposed to a college campus.  Being able to contribute to the household 

financially may be viewed as more rewarding than potentially wasting the family’s 

money pursuing the dream of a college education.  Especially considering the ever-

growing cost of college tuition, many bright Hispanic students will never move beyond a 

high school diploma. 

Legal Status   

Plyler v. Doe was a Supreme Court case back in 1982, which established students 

have the right to a K-12 public education regardless of immigration status (Murillo, 

2017).  Although educators may be eager to help support undocumented students, they 
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cannot ask students directly about their legal status (Murillo, 2017).  Public school 

districts are prohibited from asking students or families about immigration status because 

it may discourage parents from enrolling students in the school (National School Board 

Association & National Education Association, 2009).  So, for many students, 

immigration status may not be much of a thought until students prepare to finish high 

school.    

The barriers for Hispanic students considering education after high school are 

many, but they are even greater in number for immigrants with legal status and students 

with undocumented status.  Many of the undocumented students face obstacles relating to 

living in mixed-status families.  With some of the parents being regularized and siblings 

being born in the United States, this results in undocumented students facing their 

greatest obstacle.  The fear that if they attend college, they increase the threat of 

deportation for their families and themselves (Suárez-Orozco et al., 2015).   

 Immigrants brought to the United States as children have been referred to as 

“dreamers” in recent years (Hsin & Ortega, 2018).  Without legal residency status, young 

adults cannot legally work or vote.  In the last several years there have been efforts to 

reform immigration policies to expand opportunities for “dreamers” (Hsin & Ortega, 

2018).  The Texas state legislature passed House Bill 1403 back in 2001 to become the 

first state to legislate that non-citizens that graduated from a Texas high school and lived 

in the state for three years could pay in-state tuition rates at public universities (Dickson 

& Pender, 2013).  Yet even with this bold move by the state, the number of Hispanic 

students enrolling and completing a 4-year college degree remained rather stagnant over 

time.  The greatest impact of H. B. 1403 was on the enrollment rates at community 
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colleges (Dickson & Pender, 2013).  Even with the state offering in-state tuition rates to 

Hispanic students the impact remained minimal.     

Much later the federal government took steps to support Hispanic American 

students.  In June 2012, Deferred Action for Childhood Arrivals (DACA) was enacted to 

grant two-year renewable work permits and temporary relief from deportation to eligible 

youth that were undocumented.  While higher education can provide Hispanic Americans 

students an opportunity for better wages in the future, the effect of DACA remains 

unclear (Hsin & Ortega, 2018).  With concerns from cost to deportation, higher education 

can come at a price many are not willing to pay.   

Cultural Competency   

Even though legal status imposes certain limitations on Hispanic students’ 

educational opportunities, their educational trajectories remain highly determined by 

structures found in schools (Murillo, 2017).   Another barrier for Hispanic students 

pursuing a post-secondary education can be the school.  This can be the result of cross-

cultural competence.  Staff members, especially the counselors that are viewed as having 

a significant role in preparing students for life after high school have had little training on 

working with students from cultures different than their own.  School counselors are 

essential given their leading role in fostering academic and career development (Toomey 

& Storlie, 2016).  With the increase in student diversity among student populations, 

school counselors must have the ability and confidence to demonstrate multicultural 

counseling skills.  School counselors must competently focus on issues of multicultural 

equity (Toomey & Storlie, 2016).  Counselors are on the frontlines of providing students 

with a bridge of support from high school to college and they are uniquely positioned to 
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provide essential information to students who may have less access to social and human 

capital (Bryan et al., 2011). 

Many Hispanic students will potentially be first-generation college students.  

Being the first in the family to attend college only happens with proper preparation.  

Clark et al. (2013) reported that Hispanic students have at times been given inadequate 

advisement, minimal attention, and school counselors even had low expectations towards 

the students’ college aspirations.  Research has also demonstrated that Hispanic 

American students that make it to college were placed in supportive environments that 

encouraged students to pursue higher education.  Conversely, Hispanic high school 

dropouts were often excluded from the opportunity because they were enrolled in less 

rigorous classes where access to vital information was seldom offered (Gonzales, 2010).   

Theoretical Framework 

 The theoretical framework serves as the structure and support for the rationale of 

a study (Grant & Osanloo, 2014).  The current study is based on Social Capital Theory.  

This framework displays an important form of social capital, which is information that is 

important in providing a foundation for action.  The acquisition of information is costly, 

minimally it requires attention which is often in scarce supply (Coleman, 1988).  The 

Social Capital Theory provides a structural understanding of the importance of high 

schools to offer the necessary supports to Hispanic students if they are to have a chance at 

pursuing a college education. 
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Social Capital Theory 

Häuberer (2011) discussed and described social capital as capital that “is 

productive and facilitates the achievement of certain ends that would be impossible in its 

absence” (p. 40).  Social capital is a resource that may be acquired or inherited and may 

differ in quality and quantity (Tovar, 2014).  Just as money is a form of capital that can 

be converted to a product or a desired service, social relationships are a form of capital 

that can be converted into opportunities or other socially valued resources to access 

upward mobility (Stanton-Salazar, 1997).  Social capital has the capacity to produce 

benefits, is convertible to other forms of capital, can reproduce in identical or expanded 

form, and is cumulative (Stanton-Salazar, 1997).  The keepers of social capital can be 

defined as institutional agents.  Institutional agents have the ability to transmit 

institutional resources and opportunities (Robinson & Roksa, 2016).  Resources can 

include academic tutoring, information about school programs, assistance with career 

decisions, and assistance with college admission.  Relationships between students and 

institutional agents allow underserved students access to privileges, resources, and 

support needed to maintain and advance their position in society.  Important social 

spheres for students include extended family, school, community organizations such as 

churches, and peer groups (Stanton-Salazar, 1997).   

Social capital regarding education refers to how school staff act as important 

access to otherwise unattainable resources for students and families that are 

disadvantaged (Capizzi et al., 2017).  For students belonging to groups underrepresented 

in college, there may be a need for differential access to the social capital related to the 

pursuit of higher education within their social networks (Cholewa et al., 2016).  The 
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network of institutional agents from which young people learn about college and 

subsequently make post-secondary decisions can consist of influential people in the 

student’s life such as family, friends, teachers, counselors, etc. (Cholewa et al., 2016).  

Campus institutional agents play specific roles when it comes to social capital.  The 

specific roles include (a) having the capacity to transmit knowledge, (b) serving as a 

gatekeeper or a bridge, (c) intervening or advocating on the behalf of students, (d) serving 

as role models, (e) providing moral and emotional support, and (f) proving guidance, 

advice, and valuable feedback to students (Tovar, 2014).  Human capital and educational 

resources are vastly circumscribed in low-income families, thus creating social capital 

through social ties with high school personnel are vital (Broh, 2002).  Hispanic parents, 

particularly immigrant parents, of first and second-generation Hispanic American 

students seek out social capital through strong ties with other parents (Ryan & Ream, 

2016). As people come together, collaborate, and find ways to support each other social 

capital always exists in some form.  But the power of social capital to bring about 

desirable change is subject to conditions and can be severely limited (Warren et al., 

2001).  Yet for students limited in social capital, school counselors can be one of the most 

needed for college access and attainment.  This is especially true for undocumented 

students, as they are an extremely vulnerable group and rely on a range of institutional 

actors to navigate the intricacies of the educational system (Murillo, 2017).     

The critical barriers that Hispanic students must overcome to realize a post-

secondary education depends on social capital.  Barnett (2016) suggests that there is an 

accumulation of momentum points (specific preparatory college experiences and 

educational attainment markers) that provide high school graduates with an increased 
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likelihood of success in college.  School personnel (teachers, counselors, leaders) serve as 

the social capital Hispanic students need if there is to be hope for a college education.  

School leaders, particularly counselors, are the special resource that Hispanic students 

need as supports from at the campus level if they are to pursue education after high 

school.  Particularly for underserved youth that feels disconnected and disengaged from 

school, the counselor is instrumental in addressing students’ needs.  Counselors can assist 

by reaching out to students who are typically resistant to seeking guidance by helping 

students recognize and build on their strengths, help develop social support networks, and 

assist students in finding a sense of purpose to give them future direction (Capizzi et al., 

2017).  Without the intentional guidance of school personnel, Hispanic students would be 

missing the needed social capital that bridges the gap between high school and college.   

According to Bryan et al. (2011), student-counselor interaction for college 

information is an important positive predictor of applying to college when this contact 

takes place by or before 10th grade (pp. 195-196).  When considering supports for 

Hispanic American students there should be consideration given to the number of 

counselors on campus, the number of students on campus, number of student-counselor 

interactions, and time devoted to college counseling.  Some research suggests in public 

schools the higher the student-to-counselor ratios and the greater the populations of low-

income and underrepresented students may have less access to counseling for college 

(Cholewa et al., 2016).  The relationship between student-counselor contact and students 

applying to college will be investigated using a social capital theoretical framework. 

The quality of social capital networks influences Hispanic students’ decisions 

about which college to attend.  Institutional agents play a critical role in transferring 
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social capital to this vulnerable student group. Aside from the support of institutional 

agents, are persons known as empowerment agents.  An empowerment agent is a person 

who challenges hierarchical social structures to benefit low-status youth (Stanton-Salazar, 

2011).  There are five characteristics of an empowerment agent according to Stanton-

Salazar (2011):  (1) understanding of the social structures that constrain the success of 

low-status students; (2) critical cognizance that the success of low-status students 

depends on institutional support; (3) actively avoiding participation in practices that 

maintain resources within only the top levels of the social hierarchy; (4) use their own 

identity and ideological beliefs to determine a responsibility to advocate on behalf of 

low-status youth; (5) willingness to being identified as an agent for low-status students. 

Research has determined that social capital for Hispanic American students is 

highly correlated to access and success of postsecondary education (Garcia & Ramirez, 

2018).  In addition to HSIs increasing college enrollment, access to social capital leads to 

greater resolve, and an increase in the number of meaningful postsecondary experiences 

(Garcia & Ramirez, 2018).  Hispanic Serving Institutions have the potential to offer their 

targeted demographic supports to help students further their education beyond high 

school.  Education is an avenue for upward mobility as implied by the American dream 

(Warren et al., 2001).  Social capital determines where youth go to school, what work 

experiences they gain, what jobs they have access to, and how quickly careers advance 

(Vander Ark, 2018).  The knowledge-based, global economy of today requires a post-

secondary education to be the gateway to greater opportunities and social mobility 

(Dahir, 2020).  Hispanic students must have access to the necessary social capital to be 

prepared for a future beyond poverty.   
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Purpose and Significance of the Study 

 The purpose of the current qualitative case study is to discover the supports 

offered by high schools that are most beneficial in preparing Hispanic students to pursue 

a post-secondary education.  At this stage in the research, the supports will be generally 

defined as meaningful services offered by the campus to help Hispanic students pursue a 

post-secondary education after high school.  Evaluating the level of supports offered by 

the campus and the Hispanic students’ willingness to pursue a post-secondary education 

is the primary focus.  Understanding the relationship between the supports and the pursuit 

of higher education could significantly assist public schools in better preparing this 

student group for life after high school.  By providing improved, meaningful supports 

and/or programming to Hispanic American students and their families there is an 

opportunity to better prepare students and help families see the benefits of a college 

education.   

About 89% of all Hispanic youths agree that a degree is vital for getting ahead in 

life, yet less than half ages 18 to 25 say they plan to get a college degree (Pew Hispanic 

Center, 2009).  Hispanic American students face many challenges in reaching for 

educational goals, such as difficulties with immigration status, poverty, discrimination, 

low self-esteem, gender stereotypes, and limited English proficiency (Unmuth, 2012).  

The information obtained from this study can be used to combat the challenges Hispanic 

students face in better preparing for the future.  The study could also better assist school 

leaders in knowing how to more effectively help prepare students and family members 

for the possibility of attending and completing post-secondary education. 
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 The Hispanic population in Texas has grown by approximately six million over 

the last two decades (Texas Department of State Health Services, 2014).  Despite Texas 

having experienced a drastic population shift, college enrollment for Hispanic students 

have remained underrepresented.  If the growth trends continue for the Hispanic 

population, the long-term implications for the country’s economy and social stability will 

depend partly by addressing the educational attainment issues of Hispanic students 

(Marrero, 2016).  If this trend is going to change, there must be studies such as this to 

find answers, so more students seek a post-secondary education.  The change in state 

demographics will furthermore change the educational, social/cultural, and economic 

landscape of Texas and the United States.  Teachers, counselors, and school 

administrators must find supports that will help Hispanic families understand the value of 

a college education.  An advanced degree would not only change the future and lifestyle 

of the student but impact the family as well. 

 While many Hispanic parents value education, many still place pressures on the 

children to contribute financially to the family (Clark et al., 2013).  This need to help the 

family leads many potential college-going Hispanic youth into the workforce, rather than 

into college.  With the cost of college tuition, the already financially susceptible Hispanic 

student is further dissuaded from enrolling in college (Rodriguez et al., 2015).  Although 

a college education often results in better-paying jobs, the thought of making more in the 

future with a college degree is often overshadowed by the immediate financial needs of 

the family.  This study would significantly assist educational leaders in better preparing 

Hispanic students for life after high school.  By providing improved, meaningful supports 

and/or programming to Hispanic students and their families there is an opportunity to 
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better prepare students and help families understand the benefits of a college education.  

To vulnerable populations, information is a vital commodity.  School personnel are 

agents of social capital and schools must ensure that all students have the necessary 

access. 

   This current case study is a timely issue that will continue to grow in 

significance as the Hispanic population continues to grow.  With the Hispanic population 

representing the fastest growing and largest ethnic group in the States, improving their 

educational performance is a national imperative (Ceballo et al., 2013).  The discrepancy 

between enrollment rates and completion rates highlights this critical call for continued 

interventions and the use of student-centric practices that are personalized for each 

learner to deliver dramatically better results (Hodges et al., 2018).   Closing gaps in 

higher education attainment across groups is a worthy venture beyond economic 

competitiveness and social mobility (Perna, 2015).  Addressing college preparation and 

readiness will continue to be a necessity as the Hispanic American population grows 

nationwide (Yamamura et al., 2010).  The reality is in a global economy every school 

must prepare each student for postsecondary learning be it in college, technical institutes, 

or the workplace (Richardson, 2012).  Discovering the needed supports for Hispanic 

students and their families will not only impact the lives of those most involved, but 

others will benefit too.  Local communities benefit from having citizens with education 

and technical skills.  With a greater educated workforce, there is the potential for a 

greater tax base and that tremendously helps the local economy.  More education means 

increased opportunities.  While it does require a considerable investment of time, money, 

and effort higher education improves the lives of most that participate and significantly 
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increases the chance that adults will move up in the socioeconomic hierarchy.  Along 

with moving up, higher education produces benefits such as increased wages, improved 

working conditions, better health, longer life, and lower rates of unemployment.  Society 

benefits because with higher educational attainment comes an increase in economic 

productivity, less reliance on social welfare programs, more civic engagement, and 

charitable giving.  A college education improves the quality of life for the individual and 

of civil society (Baum et al., 2013).   

 Research Question 

Hispanic students continue to be proportionately underrepresented at institutions 

of higher learning.  Prior research studies have indicated that there is a wide range of 

student and school factors that influence the college choice process, although only limited 

numbers were written about the influence of school personnel such as counselors (Bryan 

et al., 2011).  There also has not been much study done on the supports offered to 

Hispanic students to promote a college growing culture.  Discovering what supports are 

most beneficial, and most valued would help schools better serve this growing 

population.  Therefore, the research question for the current study is as follows:  What are 

the most important supports for Hispanic students in high school to receive to be prepared 

to pursue a post-secondary education? 

Overview of Methodology 

 The current qualitative case study includes three high school sites with at least a 

10% Hispanic demographic.  At each site, there were six Hispanic seniors interviewed 

with an equal representation of male and female students who all are planning to pursue 
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post-secondary education.  The 18 students were interviewed individually in a single 

session interview not exceeding 60 minutes each.  Data collected included interview data 

and document data.  The purpose of this study was to discover what supports were being 

made available and what role high school teachers, counselors, and leaders were playing 

as agents of social capital in the Hispanic students’ pursuit of a post-secondary education.   

Definitions of Terms 

 The following terms were used in the current case study.  These terms were used 

to provide context and clarity.  The key terms and the operational definitions utilized for 

this study are provided below.   

Acculturation--Describes the process of psychological and behavioral changes a person 

experiences when exposed to a different culture (Moní et al., 2018; Sam & Berry, 2010). 

Barriers—Any obstacle that prevents Hispanic students from pursuing post-secondary 

education. 

Hispanic— People now living in the United States; yet, of Spanish origin or descent.  

Identify as being of Spanish-speaking background and trace their origin or descent from 

Mexico, Puerto Rico, Cuba, Central, and South America, or other Spanish-speaking 

countries (Lopez et al., 2019).  This study focuses on persons from Mexico. 

Post-secondary Education—Education that comes after high school education, for this 

study it can mean a two or four-year degree. 

Programming—Intentional services offered to Hispanic students at high school to 

support the pursuit of post-secondary education. 
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Social Capital Theory—Coleman’s theory that designates social relationships as 

resources (Häuberer, 2011). 

Sociocultural--Refers to the combination of matters involving cultural and social factors 

(Merriam-Webster, n.d.). 

Supports—Meaningful services offered by the campus to help the Hispanic students 

pursue a post-secondary education. 

Youth—Male and/or female students within an age range of 15 to 20 years old. 

Assumptions 

 The current study was based on a variety of assumptions.  One assumption was 

that districts and campuses would want to participate in the research study.  The daily 

work on a high school campus is already busy, so anticipating their willingness to be 

involved with the study was certainly an assumption.  Further, the study assumed that the 

campus selected participants that met the designated criteria of the study and that the 

students would be willing to participate in the research study. 

A pivotal assumption was that the research tools selected were appropriate for the 

study.  Data collection was a necessary and vital aspect of research.  Collecting the 

correct type of data was crucial for the qualitative case study research approach selected.  

If the researcher used poor instruments to gather the data, the study will not yield benefits 

worth any merit.  Thus, the appropriate tools are paramount to a productive study. 

 An equally critical assumption was that the researcher would establish trust with 

the ethnic group being studied.  The sample population must participate and feel 

comfortable enough to be open and honest in their responses about their experiences with 
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various supports.  If the participants feel comfortable sharing their experiences, there is 

an opportunity to see if the students are receiving the supports that are needed.  Lastly, 

there was an assumption that awareness and opportunity can lead to positive change for 

the future of these young people. 

Limitations of the Study 

 With this current study comes some potential limitations.  As a novice researcher, 

there is the potential for analysis to be limited based upon lack of experience.  The 

instruments selected for the study may not deliver the desired data to support the study.  

Further, the study is potentially limited by the sample size and participants desire to be 

forthcoming and share experiences in detail.  Then, there is also concern about the limited 

time that was devoted to the study as opposed to the potential of a long-term study of 

Hispanic students.   

Delimitations of the Study 

 The study had the potential to go in many different directions, in the end, the 

literature steered the study to a concentrate on the supports offered on high school 

campuses to Hispanic students.  The type and level of supports appear to be a potential 

key factor in pursuing a post-secondary education.  While there is value in studying any 

ethnic group, a topic focusing on the Hispanic population was deemed relevant due to the 

dramatic population shift seen by this ethnicity group over the last two decades.  Indeed, 

over the years, the nation, state, and region have seen a tremendous growth explosion 

from this group.  Studying this ethnic group is timely as the Hispanic population will 

have a significant impact on the future of this region and the country as well.  Initially, 
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the study was going to focus only on Hispanic female students.  However, after the 

literature review, it was realized that both male and female Hispanic students were 

underrepresented in colleges as compared to the population as a whole.  Upon this 

discovery, it was decided to research the supports that male and female Hispanic students 

receive in High School. 

 The current study is qualitative.  Originally the study was being considered as a 

quantitative study.  However, after formulating the research question there was reason to 

believe that a quantitative study would not provide students the best opportunity to 

express what supports they found to be the most beneficial.  Upon further evaluation of 

the survey instruments and the type of data being collected a qualitative study seemed to 

be the most appropriate approach. 

Summary 

  The purpose of this research project is to help high school educators discover the 

most beneficial supports that can be offered to Hispanic students.  As an ever-growing 

segment of the state’s population education leaders must know and understand how to 

best set Hispanic students up for future success.  This study explores not only the 

necessary supports but investigates the impact of social capital.  For Hispanic students to 

access a post-secondary education this targeted population of the study needs access to 

social capital.  Research on what supports are most needed and valued along with the 

access to needed social capital are vital for helping schools best prepare students for the 

next level of education. 
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CHAPTER 2 

REVIEW OF THE LITERATURE 

 

The focus of education from elementary through high school is that of having 

students be college-ready.  This intentional emphasis has most students dreaming of the 

day they go off to college.  However, students do not merely decide to pursue a post-

secondary education during their senior year.  Plans to attend college start well before 

grade 12.  Research has increased understanding of what high school students should 

know and be able to do to successfully enroll in and complete college; yet, this realization 

has not brought about widespread change.  Barnett (2016) points out, as a result, America 

faces high rates of remediation, high rates of college incompletion, and large numbers of 

people without a college degree struggling to find work at a living wage. 

The Hispanic population has shifted the demographics of Texas.  However, with 

tremendous growth, the Hispanic American students are not making the transition to 

post-secondary education at a comparable rate to other ethnicities.  Considering the high 

levels of immigration, Texas has become one of the country’s fastest-growing and most 

rapidly diversified states (Harris & Tienda, 2013).  Yet, Hispanic students lag other 

groups educationally with only 10 percent aged 25-29 earning a bachelor’s degree or 

higher (Nora & Crisp, 2009).  Without a proactive stance to address the college 

preparation and readiness of Hispanic students, the cycle of educational inequity that 

stratifies education, communities, and society will continue to exist (Yamamura et al., 

2010). 
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 While Hispanics are the fastest growing and largest minority group in the country, 

they also have the lowest level of educational attainment as compared to other 

demographics (Liu, 2011).  This presents a long-term problem for the country, but Texas 

in particular.  As one of the top states with Hispanic demographics, Texas’ population is 

39% (Krogstad, 2016).  With continued growth expected in the state, citizens should be 

concerned about the success and potential contributions of this increasing population.  

Texas now serves a majority “minority” student population.  The state and the nation face 

low rates of college completion, high rates of remediation, and a great number of young 

adults without a post-secondary degree struggling to find living-wage work (Barnett, 

2016). With this ever-growing population of second-language learners in Texas, there 

must be an intentional focus to ensure that Hispanic students are prepared for post-

secondary education.  Hispanic students constitute approximately 50 percent of students 

in state public schools, it is imperative to evaluate how secondary school staff and 

organized structures contribute to college opportunities for this demographic (Martinez & 

Welton, 2014).  The educational success of Hispanic American students will determine 

the future strength of Texas’ workforce and economy (Liu, 2011).   

 According to the Texas Demographic Center by the year 2050 the ethnic 

composition of the state will be 43 percent Hispanic, making this ethnic group the 

majority population in Texas (You, 2018).  While closing the achievement gap is an 

important goal for educators, there are even more urgent matters such as developing our 

citizens’ economic well-being.  Despite Hispanics making up a larger portion of the 

workforce, data shows that they are having a more difficult time landing better-paying 

jobs due to the level of educational attainment (Herrera, 2017).  Hispanic students are up 
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against unique obstacles when it comes to accessing and completing their education, they 

need intentional support to reach their academic goals (Liu, 2011).  Educational equity is 

a moral imperative as education is a vital determinant of life chances, Levin’s research 

suggests that improving educational justice provides substantial taxpayer benefits and 

returns (2009).  Public benefits to the taxpayer include 1) additional tax revenues, 2) 

reductions in the costs of public assistance, 3) reductions in the costs of public health, and 

4) reductions in the public costs of criminal justice.  Additional education brings an 

expectation of increased employment, productivity, and earnings which generate growth 

in tax revenues (Levin, 2009). 

Improving college access and completion rates for first-generation and low-

income students is one of the most significant challenges facing our country (Perna, 

2015).  Intentional supports should include parental involvement, attendance/grades, 

rigorous coursework, crucial exams, college readiness programs, counselors, financing, 

and HSIs. The educational success of Hispanic students will not only have an economic 

impact on the individual but their families and state as well.  Students furthering their 

education increase choices for the future.  For Hispanic students to have greater options 

and choices for the future, schools must offer the necessary supports to make successful 

college entry possible. 

Barriers to Advancement 

 The nation’s Hispanic population has had the lowest rate of high-school 

completion plus the lowest level of educational attainment as compared to other minority 

groups (Schmidt, 2010).  With limited to no improvement for Hispanics in attainment 

rates, the result has been a widening attainment gap in education (Amos, 2008).  With a 
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myriad of barriers contributing to the low numbers, schools must take a closer look at the 

barriers and seek solutions (see Figure 3).  Molly Corbett Broad, then president of the 

American Council on Education best captured the concern when she stated, “The nation 

needs to act to improve Hispanic access to postsecondary education because the costs of 

leaving behind generations of the fastest-growing population in this country are too 

great” (Schmidt, 2010, p. 2). 

Figure 3 

Barriers to Advancement 

 

 

 

 

 

 

 

Note. Barriers clipart adapted from The Three Barriers to Adviser Business Success (and one can be deadly), by Tony Vidler, 2018.   

Cultural Expectations   

A major focus of current research involves understanding and minimizing the 

barriers Hispanic students face when pursuing a post-secondary education (Cox, 2016).  

Barriers operate to problematize and thwart access to institutional supports and key 

institutional resources (Stanton-Salazar, 1997).  Barriers such as economic obstacles, 

Ø Cultural Expectations 
Ø Parental Impact 
Ø Economic Impact 
Ø High Schools as Barriers 
Ø Lowered Expectations for Hispanic Students 
Ø Lack of Preparation 
Ø Culturally Responsive Teaching 
Ø Hidden Rules 
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transitory housing, and complicated guardian arrangements can contribute to a greater 

challenge for low-income students (Cox, 2016).  For Hispanic American students, 

cultural expectations many times work against the thought of college after high school.  

Both male and female Hispanic students have unique obstacles that can detract young 

people from even considering a college path.  Challenges that get in the way of 

educational goals include poverty, immigration status, limited English proficiency, 

gender stereotypes, low self-esteem, and higher rates of depression (Unmuth, 2012).  

Cultural expectations such as strong commitment to the family unit, family obligations 

and support for the extended and nuclear family can leave students feeling torn between 

obligations and post-secondary education (Apesoa-Varano et al., 2015). 

 For the Hispanic man, the gender role of being tough, strong, and independent is 

important (Clark et al., 2013).  This leads to a significant expectation to get a job and 

work.  Through work, the young man contributes to the family’s well-being financially, 

rather than pursuing an education (Clark et al., 2013).  This action is viewed as positive 

within the culture because earning an income is more responsible than risking money on 

the possibility of earning a college degree. 

 Special barriers exist for Hispanic girls as well.  For females, there is an emphasis 

on family loyalty.  Young Hispanic females are expected to take on additional duties like 

caring for their siblings, acting as a caregiver, or aiding elderly family members 

(Unmuth, 2012).  Hispanic families are characterized by a strong core value known as 

familismo that commits individuals to support the family unit (Apesoa-Varano et al., 

2015).  In conjunction with operating as a caregiver according to Unmuth (2012), cultural 

tradition expects the Hispanic female student to live at home with her parents until she 
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marries.  This along with the family obligations makes the thought of going off to college 

a difficult concept.   

Parental Impact   

The decision to attend college is an especially complex process for Hispanic 

families.  While there seems to be a general misconception that Hispanic parents have a 

lack of expectation for their children to go to college, this is untrue.  Many times, there is 

little understanding of the need for Hispanic parents to be actively engaged in advocacy 

roles for their student’s curricular paths at school (Torrez, 2004).  Hispanic parents have 

faith that the school is doing what is in the best interest of their children.  Important 

curriculum decisions are being made for Hispanic students without much parental input.  

Parents of Hispanic students are typically unaware of the academic and financial inputs 

needed for them to be advocates for their children.  This lack of knowledge could be at 

the core of the widespread belief that Hispanic parents “don’t care” about their children’s 

education (Torrez, 2004).  

Often Hispanic parents have not attended college, so the process of sending a 

child away to college can be overwhelming to even consider.  Hispanics encounter 

obstacles all along the way because many first-generation Hispanic students lack the 

complex set of skills to complete the college application process (Stern, 2009).  Aside 

from applying to college, is the complicated process of completing the Free Application 

for Federal Student Aid (FAFSA) form.  Minor errors on the FAFSA can stall or disrupt 

the application from moving forward (Stern, 2009). 
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Aside from the logistics of getting into a college, Hispanic parents do work to 

support their children the best way they know how.  While involved in the education of 

their children, it is often through nontraditional parental involvement.  Through 

nontraditional means, the parent(s) prefers to find ways to help at home rather than at 

school.  The parent may assist by finding the student a quiet place to do homework in an 

overcrowded home, making personal or financial sacrifices to support schooling, or even 

exposing their child to low-paid farm work which is available to persons without an 

education (Ceballo et al., 2013).   

 Parents have a strong influence on the adolescent’s decision to attend college.  

Yet, even when the parents support post-secondary education, they struggle to consider 

the child moving away to attend college.  Therefore, attending a college or university 

close to home should not be regarded as something to be discouraged.  School counselors 

and administrators should convey support for attending college in general, as a local, 

more affordable institution may be the pathway for obtaining higher education (Martinez, 

2013).  Local community colleges can be a vital pathway to an advanced degree because 

of the lower tuition and the opportunity for evening classes that will appeal to working 

Hispanic students (Zarate & Burciaga, 2010). 

Economic Impact   

The increase in the number of Hispanic youths in public schools requires an 

educational shift.  Compiling personnel and resources to educate second language 

learners requires a departure from the traditional way of teaching.  Although schools have 

adapted, and Hispanic students have worked to overcome language barriers too many are 

still leaving high school opting for the workforce, rather than college.  Most Hispanics 
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are employed in labor-intensive jobs that do not require a college education (Rodriguez et 

al., 2015).   

With so many Hispanic families working in low paying, labor-intensive jobs 

many high school students begin working as soon as they can to contribute to the family 

income.  Families led by undocumented parents frequently rely on all working-age 

members to contribute to the income of the household (Hsin & Ortega, 2018).  Therefore, 

families are often not financially prepared to take on the expense of post-secondary 

education.  Paying for post-secondary education has become the most formidable barrier 

to college access, readiness, and success (Poyton et al., 2015).  Hispanic students are 

disproportionately concentrated in high schools with limited resources; thus, strong 

financial aid programs are needed to ensure that students apply and enroll in college 

(Harris & Tienda, 2013).  Yet, for many young Hispanic students once they start earning 

money the lure of the dollar keeps them from taking a chance on the possibilities of what 

a college degree could mean. 

While Hispanics are the fastest-growing population in the nation, college 

completion rates continue to fall behind non-Hispanic peers (Liu, 2011).  A contributing 

factor to this data is income and affordability.  Going to college is viewed as a risk among 

Hispanic families.  If money is spent and the degree is not earned, then money was 

wasted.  Therefore, entering the workforce and earning an income is a safer, more 

desirable option.  However, the economic progress of the Hispanic population has not 

reaped the same economic benefits of prior generations that could get good jobs that 

required only a high school education.  In order to enter the middle class at least some 

college is necessary (Carnevale & Fasules, 2017).   
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In addition to the risk associated with pursuing an advanced degree, Hispanic 

families avoid taking on debt, likely due to the distrust held for institutions.  With the 

continual rise in the cost of college tuition, many families are left to wonder is the 

expense is worth it.  Returns are related to costs by an internal rate of return, in other 

words, is the rate of return on the college education worth all the up-front costs (Becker, 

1960).  Investment in education provides individuals and society with greater equity and 

access to opportunities that lead to higher employment, increased productivity, and lower 

dependency (Levin, 2009).  Yet, without higher education, Hispanics funnel into lower-

paying jobs.  As a result, the median annual income for Hispanic individuals is $35,000 

(Herrera, 2017).  The 2019 federal poverty guidelines indicate that for a family of six the 

poverty level in the 48 contiguous states is $34,590 (Amadeo, 2019).  Without much of a 

margin, the economic risk of attempting college is a state of jeopardy that many families 

choose to avoid. 

High Schools as Barriers   

High schools offer variety and options for students to meet their academic goals.  

From Advanced Placement to dual credit opportunities, the options are plentiful.  For 

many families that are not English proficient, interactions with the school can be limited 

due to the language barrier.  The lack of communication between Hispanic American 

families and the school creates frustration, strain, and created tension on these 

relationships (Villalba et al., 2007).  Research has identified repeated instances of 

inequity in schools grounded on assumptions regarding Hispanic students and their 

academic potential which relegates many students to the less challenging curriculum 

(Martinez, 2003).  A lack of access to existing supports can prevent Hispanic students 
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from receiving beneficial educational opportunities resulting in underachievement and 

dropout in low-English-proficient Hispanic students.  To effectively assist parents and 

students, schools must make it a priority to reach out to Hispanic families and 

communities.  Schools must also be prepared to effectively communicate with Hispanic 

parents who do not yet communicate comfortably in the English language (Smith-Adcock 

et al., 2006).  Hispanic parents and students share negative experiences in schools related 

to feeling left out of school activities, not understanding how schools function, not 

receiving information in Spanish, and relinquishing control of educational success 

(Smith-Adcock et al., 2006; Ramirez, 2003; Wortham & Contreras, 2002).  Providing 

bilingual professionals or volunteers to support language minority families would likely 

help many of the difficulties that exist within school-home relations subside (Ramirez, 

2003).  

Research indicates that some teachers are especially supportive of students’ 

college aspirations, providing tangible information, and encouraged students to go 

college.  Teachers like these are considered high-volume sources of support.  Yet, while 

all teachers are usually considered supportive of college aspirations, only a small number 

go further to provide students with college knowledge or assistance (Martinez & Welton, 

2014).  Researchers found that teachers who endorsed and purposely provided a college-

going agenda were few (Martinez & Welton, 2014).  Schools where academic tracking, 

low expectations, and most educators are not committed to promoting college readiness 

in the classrooms restrict academic preparation and college access (Martinez & Welton, 

2014).  With situations where expectations for Hispanic youth are low and/or high-stakes 
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testing is stressed, teachers may be more likely to avoid mastery goals and challenging 

academic tasks for Hispanic students (Stevens et al., 2007).  

Teachers can be powerful partners in the provision of post-secondary support and 

the development of a college-going culture (Cholewa et al., 2016).  Cholewa et al. (2016) 

explain that if counselors will collaborate with teachers to promote aspirations, 

disseminate information, and help students navigate the post-secondary education process 

this will not only better help students, but be helpful for counselors with large caseloads.  

Teachers can assist Hispanic students by helping them find extracurricular activities that 

truly help them become engaged in school.  Another way for teachers to support is by 

being vigilant about creating equal-status relationships in classes so all students feel as if 

they have something to contribute (Gándara, 2017).  Students need multiple streams of 

information from a varied number of school staff members instead of trying to rely on 

one adult (Bryan et al., 2017).  Teachers can be an asset if they are prepared and 

equipped. 

Yet, more so than the role of the teachers is the impact of school counselors.  

Although counselors have tools such as the Eight Components of College and Career 

Readiness to guide the work of preparing students for life after high school, concerns 

remain.  School counselors agree that it is important to practice equity-based college and 

career counseling.  However, research shows that counselors implement the Eight 

Components in a piece-meal fashion following their judgment of what is most important 

(Perusse et al., 2015).  School counselors are uniquely positioned to best guide all 

students toward college readiness.  The counselors should be the leaders and advocates 

that can profoundly influence students’ decisions, academic achievement, aspirations, and 
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future plans (College Board, 2010).  Concerns surface when counselors make decisions 

about what is implemented and who gets their help.  This can create a barrier for those 

already underrepresented on college campuses.  

With a high volume of students to serve on campus, school counselors can be 

limited in their ability to meet the needs of all the students of campus especially at a high 

minority, high poverty campus (Martinez & Welton, 2014).  High student-to-counselor 

ratios impede meaningful interactions and effective counseling.  Apart from the challenge 

of serving so many students, counselors are often assigned responsibilities that limit face-

to-face time with students (Griffin, 2010).  School counselors are also expected to 

prepare and revise student schedules, manage students’ transcripts, graduation 

requirements, data collection, complete application materials, and process admissions 

forms.  While these functions are all critical to a school, they certainly have an impact on 

students and students’ attitudes towards the counselors (Griffin, 2010).   

Hispanic students are less likely than whites to take a college-prep curriculum 

while in high school (Zarate & Burciaga, 2010).  They are overrepresented in the least 

academically rigorous tracks often because educators do not think the students are 

capable of handling the coursework (Irizarry, 2015).  To create a college-going culture 

high school counselors and stakeholders must communicate unconditional support and 

high expectations to all Hispanic students (Vela et al., 2015).  English language learners 

(ELL) encounter challenges related to parental involvement, academics, socioeconomic 

status, and socio-emotional strains.  Obstacles such as these limit college/career access 

and attainment, thus causing school counselors to play a crucial role in Hispanic students’ 

college-going success and trajectory to college (Perez & Morrison, 2016).  Despite good 
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intentions, counselors can inhibit college opportunities if they are too “busy” and 

unavailable to meet individual students or provide pertinent information (Martinez & 

Welton, 2014).  Research demonstrates that when students have the perception that 

counselors have only limited time for them, students feel reluctant to seek their help and 

turn to teachers instead.  Weak counseling services can have a damaging impact on 

gaining minimum requirements to even graduate from high school (Martinez & Welton, 

2014).  With this student population particularly, counselors should support a school 

context abundant with cultural understanding, and advocate for outcomes that increase 

Hispanic students’ educational capital (Villalba et al., 2007).  Whatever the approach 

each school must have a vision broad enough to include successfully educating all 

students for the next level.  Schools will not accomplish this mission without campus-

wide conversation about perceptions, beliefs, preparation, support, accountability, and 

effort by staff and students (Richardson, 2012).   

High school counselors have been identified as a key institutional agent that can 

mitigate the lack of cultural and social capital in families and facilitate access to 

postsecondary education for students from working-class families or of poverty 

(Robinson & Roksa, 2016).  To better ensure that Hispanic students have the same access 

to high-quality education, schools must place a higher value on counselors, especially 

those who can engage and communicate with Hispanic families (Gándara, 2017).  If 

schools and educators would work at creating positive working relationship with all 

parents, maybe there would be improved student performance and an increase in parental 

participation (Ramirez, 2003).  Public schools from teaching to governance tend to reflect 

middle-class, white norms and may not be aware of the variety of child-rearing 
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practices/preferences.  Effectively working to establish family partnerships require that 

educators expand and examine their knowledge and beliefs about families.  Working to 

develop trusting relationships and sharing power over school decision making helps to 

take family partnerships to a deeper level (Case & Davidson, 2018).  The more schools 

and parents collaborate the more beneficial it is to the students. 

Lowered Expectations for Hispanic Students  

Some Hispanic students will not pursue a post-secondary degree because that is 

not expected.  While the lower expectations may not be explicitly stated, some Hispanic 

students will not ever consider college.  The thoughts of the adults that have a respectful 

connection to the student have a strong influence.  Consider adult influencers such as 

parents, other family members, teachers, coaches, counselors, and community leaders.  

All adults in the students’ network have the potential to directly and/or indirectly shape 

the student’s belief that college is a possibility. 

   Research by Ceballo et al. (2013), acknowledges a link between mothers’ 

aspirations and the female student’s educational values.  The mother is a guiding force on 

the female students’ future aspirations.  What the mother values and the future path the 

daughter takes are tightly aligned.  If home and family are the ideal views most important 

then the Hispanic female student will not likely consider college.  While not coming from 

a malicious place the expectations for the student are minimized.  At other times Hispanic 

students have been left with the impression that counselors restricted their academic 

potential, given inadequate attention, and/or sent to higher education with insufficient 

advisement (Vela-Gude et al., 2009).  



39 
 

 
 

 While difficult to believe some Hispanic students are told they will not finish high 

school or they should pursue a General Education Diploma (GED) rather than get a high 

school diploma (Rodriguez et al., 2015).  Many Hispanic students grow doubtful with the 

accumulation of negative experiences in U.S. public schools causing a loss of confidence 

in their capabilities to achieve academically and a weakened academic self-efficacy 

(Villalba et al., 2007).  Teachers and school leaders have an impact and influence on the 

young and impressionable.  When Hispanic students are treated as outsiders, their odds of 

success diminish, and they are effectively shut out from vital opportunities and resources 

(Gonzales, 2010).  Students care what adults think and believe about them and these 

impressions impact their future.  Therefore, counselors should collaborate with 

stakeholders to design and implement supports and interventions for the educational 

attainment of all students, in particular the students who have been traditionally 

marginalized and disenfranchised (Ohrt et al., 2009).  Communication between school 

and home can help to dispel misperceptions or mistrust that may exist (Chen, 2018).  

True collaboration and partnership could lead to a greater understanding of both sides 

that benefit the student more effectively.  

Lack of Preparation   

Much of the career opportunities that exist today require a post-secondary degree, 

necessary technical, and soft skills for professional and personal success (Paolini, 2019).  

For some student groups, a post-secondary education will be more challenging if not 

impossible because of limited access to rigorous coursework.  Populations such as youth 

living in poverty, youth of color, youth learning English, or young people receiving 

special education services are more likely underprepared as a result of systemic structures 
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that set students on different academic paths (Roegman & Hatch, 2016).  The barriers to 

rigorous courses like Advanced Placement (AP) classes create gaps in educational 

opportunities.  Gaps created in high school make the possibility of transitioning to college 

limited at best.   

Guidance counselors and teachers often express concern that Hispanic, African 

American, and poor students were unprepared and that enrolling such students in 

advanced courses would set them up for failure.  The “protection from failure” works to 

deny youth opportunities from the necessary rigorous educational experiences (Roegman 

& Hatch, 2016).  Some school counselors may think that Hispanic students do not have 

the capability to pursue higher education (Vela-Gude et al., 2009).  Yet other 

explanations may include not being prepared to challenge practices in school systems, not 

being aware of the barriers that prevent Hispanic students from accessing higher 

education, or merely being overwhelmed with administrative responsibilities (Vela-Gude 

et al., 2009).  Whatever the reason for the diminished expectations, the harsh realities 

exist.  School counselors must understand the detrimental effects that Hispanic students 

experience attributed to insufficient information about academic requirements and 

opportunities including not being aware of requirements for college application, 

scholarship prospects, and failing to even contemplate college as an option (Vela-Gude et 

al., 2009).  High school counselors should approach guidance in a systematic manner to 

assess students’ needs, introduce students to new resources, and identify areas of support.  

Merely providing academic assistance, regardless of frequency, will not alone be 

conducive to Hispanic student success (Tovar, 2014).          
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Culturally Responsive Teaching   

While the student population has changed over the last two decades, the same will 

not be said of schools and teachers.  Classroom teachers are still predominately 

Caucasian, leaving students of color to be taught differently than they are taught in their 

cultural communities.  This disconnect interrupts the mental schemata making academic 

achievement more challenging (Gay, 2018).  To create educational equity and excellence 

in the classroom, more educators need to teach with devotion, diligence, knowledge, 

imagination, will, and skill embedded in cultural responsiveness (Gay, 2018). 

As school districts look to close the achievement/opportunity gap for all students, 

schools must embrace culturally responsive practices.  School-wide implementation of 

culturally responsive practices help mitigate historically derived educational and 

socioeconomic disparities by empowering the voices of stakeholders (Mayfield & 

Garrison-Wade, 2015).  For schools to make progress with culturally responsive teaching, 

school leaders must not only train teachers but promote culturally responsive school 

environments (Khalifa et al., 2016).  A culturally responsive school environment is 

created by promoting inclusivity, cultural identity, integrating student culture in all 

aspects of schooling; all the while, resisting exclusionary practices (Khalifa et al., 2016).  

The greatest goal for leaders being the partnership with the community, where the school 

has a presence in the community and the community comes into the school.  This type of 

collaboration would help to leverage resources for culturally responsive schooling to take 

place (Khalifa et al., 2016). 
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Hidden Rules   

While the Hispanic American population is growing in numbers, the percentage 

enrolled in Advanced Placement (AP) courses at high school remains a small percentage.  

According to the National Center for Education Statistics (2010), only 15.4 percent of 

Hispanic students were enrolled in AP classes in 2008, as compared to 65.6 percent of 

white students.  Walker and Pearsall (2012) found that perceived racial bias and 

multicultural insensitivity is a contributing factor for Hispanic student 

underrepresentation and underachievement.  Anglocentric education systems keep deficit 

views of minority student potential which is an obstacle to achieving equitable access and 

achievement for minority students (Walker & Pearsall, 2012). 

 Minority students having equitable access to more rigorous courses may be 

caused by hidden rules.  Different rules and behaviors that are needed to survive in 

different environments are known as hidden rules (Payne, 2008).  The rules needed to 

operate successfully in school are different from the rules of poverty.  Payne (2008) 

explains that the attitudes and actions needed to help students thrive in a low-income 

community often clash with those that help students succeed in school.  For example, the 

language of school and business is the formal speech register.  Researchers have 

discovered that students from generational poverty use a less formal speech register 

(Payne, 2008).  Educators can help students be more successful in school by sharing 

hidden rules and the need for speaking in a formal register. 
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Successful College Entry 

Students are best prepared for options after high school when they get the 

supports needed in high school.  When families and schools work together students can 

be on the receiving end of some powerful resources.  These resources not only support 

their success in high school but help position students to tackle higher education.  Making 

the transition from high school to college happens with intentionality from a variety of 

stakeholders.  Several components are necessary for students to best position themselves 

for success. 

Academic Focus   

Consequently, successful entry into college does not just materialize based on a 

simple decision to attend.  There are several academic hurdles students must be prepared 

to overcome while in high school.  The work of preparing for the future begins as early as 

the freshman year in high school.  With guidance, focus, and determination students can 

work to position themselves with academic achievements that will be appealing to 

colleges and universities.    

Attendance and Grades.  Each day teachers across the nation all take part in a 

daily ritual, taking attendance.  From the time students begin kindergarten attendance is 

taking throughout their schooling career.  However, some parents do not give much 

thought to the absences until students start high school.  While unexcused absences 

become a bigger problem in high school, the attendance habits become entrenched in the 

attendance trends of the early grades of elementary school (Chang, 2010).  For high 

school freshmen, the two most important factors predicting on-time graduation is 

attendance and grades (Gewertz, 2007).  Gewertz (2007) reported that freshmen who 
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missed more than five days of class a semester had a 40 percent chance of finishing high 

school; yet, by contrast, students missing less than five days had an 87 percent chance of 

graduating on time.  Keeping teens on a consistent sleep schedule helps students avoid 

tardiness and unnecessary absences that can cause students to fall behind academically 

(The Nemours Foundation, 2018).     

For students to earn competitive grades, they must attend class and avoid needless 

absences.  Students that are serious about being prepared for college work avoiding 

tardiness and unnecessary absences as much as possible.  Successful students that do miss 

for an unavoidable reason such as an extracurricular activity, work to get potentially 

missed assignments ahead of time to limit falling behind.   

Another substantial factor in successful college entry is the grades students earn 

while in high school.  Policies have begun to move from solely relying on placement 

tests, to data from the high school transcripts such as course grades, specific courses, and 

the cumulative grade point average which have become increasingly popular alternatives 

for college placement (Woods et al., 2018).  A student’s high school grade point average 

consistently provides the best predictor of not only freshman year grades, but of four-year 

college outcomes (Geiser & Santelices, 2007).  High school GPA, unlike one-time test 

scores, give a more conclusive picture of a student’s education, skills, and competencies 

that allow them to navigate successfully through school (Balfanz et al., 2016).  Parents 

and students alike understand that grades play an important role in getting into college 

upon graduation.  Parents who plan on their children going to college understand that 

grades are paramount, so the focus on making good grades is established as early as 

elementary school.  If not overly emphasized before high school, grades become critical 
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beginning with freshman year of high school.  High schools should help students and 

their families understand the importance of maintaining a good grade point average 

(GPA) and offer extra supports if a student falls below a certain GPA (Barnett, 2016).      

Rigorous Coursework.  For students serious about attending college, the first 

tangible steps begin before the freshman year of high school.  This journey begins with 

thoughtful consideration of courses offered in the campus course guide and choosing a 

pathway that will move the student towards an industry certification, or an endorsement 

focused on potential future career goals.  Freshman year of high school lays the 

foundation of being college or career ready.  The potentially college-bound must consider 

the benefits of rigorous coursework options, such as Pre-Advanced Placement (PAP), 

Advanced Placement or dual-credit courses in place of traditional classes.  Dual-credit 

courses allow eligible students in high school to enroll in college-level courses and 

concurrently earn high school and college credit (Villarreal, 2018).  Advanced Placement 

(AP) is a program of courses developed by The College Board to give students in high 

school an introduction to college-level courses and potentially gain college credit even 

before graduating high school (National Society of High School Scholars, 2018).  The 

expressed purpose of the AP program is allowing students to stand out in the college 

admission process, build skills needed for college, earn college credit, and skip 

introductory college classes (Morgan et al., 2018).   

 Students seeking to show themselves college-ready will seek out opportunities to 

take demanding AP courses. For those students that pass the AP exam research shows 

that such students also obtain higher ACT scores despite variables such as demographic, 

socioeconomic, and other academic variables (Warne et al., 2015).  Students that excel in 
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AP participation and performance standout in comparison to students that take traditional 

classes in high school.  Students that take rigorous course loads beginning freshman year 

put themselves in a position to successfully gain access to a postsecondary education.  

Yet, the mere act of enrolling in an AP course is not enough to yield benefit.  There will 

be some benefit for those that enroll in the course and do not pass the exam; however, the 

most benefit comes to students that take and pass the AP test (Warne et al., 2015).  

Students taking advantage of AP curriculum tend to have higher academic and vocational 

aspirations as well as increased postsecondary success (Ohrt et al., 2009). 

 Beyond offering academic rigor, students that are more successful with the 

transition to college had parents or schools that taught resiliency and grit.  Grit is having 

the capability to maintain focus and the desire to overcome challenges to achieve long-

term goals (Duckworth et al., 2007).  Affective dispositions and nonacademic skills such 

as goal setting, time management, and perseverance most scholars agree can and should 

be taught (Barnett, 2016).  Goal setting is a skill that develops with time, to enhance this 

skill students must get to know their work habits and motivators.  The same is true of 

developing strong time management skills.  This requires students to develop systems of 

organization and creating and sticking to study schedules (Sundquist, 2017).  

Counselors/advisors should discuss with students their availability to attend class 

regularly, level of commitment to studying, and using resources such as tutoring centers 

as even some of the most highly prepared students will struggle with college coursework 

(Woods et al., 2018).  Those soft skills coupled with the ability to advocate for self and 

communicate are crucial life skills needed for college-completion rates.   
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Being viewed as resourceful and having the ability to solve problems are 

important as mastering academic skills such as reading and mathematics (Adams, 2012).  

Promoting life skills is more than what high school counselors alone can handle with 

current caseloads (Adams, 2012).  Parents and educators should encourage students to 

work with intensity and stamina.  Both parents and school staff should help youth 

anticipate misfortunes and failures; yet, point out that excellence entails years of time on 

task (Duckworth et al., 2007).  This type of passion and perseverance for long-term goals 

is grit.  Grit necessitates working strenuously toward challenges, sustaining effort, and 

interest for years despite adversity or failure.  An individual with grit approaches 

achievement as a marathon; with stamina as the advantage (Duckworth et al., 2007).         

Crucial Exams.  Students that wish to acquire successful entry into college must 

tackle a variety of placement tests.  From school to school and across the states, there is a 

high degree of disparity in which tests are used and how they are administered (Hughes 

& Scott-Clayton, 2011).  For incoming college students in Texas, you must take the 

Texas Success Initiative Assessment (TSIA).  The TSI assessment is connected to the 

Texas Success Initiative program intended to aid colleges or universities in determining if 

students are college-ready in the areas of mathematics, reading, and writing.  Based on 

how students perform on the TSI Assessment they are either enrolled in the college-level 

course or placed in the proper developmental course to improve (Texas Success Initiative 

Assessment, 2019). 

The TSI Assessment was required starting in fall 2003.  The law required all 

students entering a Texas college or university to be tested for college readiness.  The 

only exceptions came by TSI waiver in one of the approved areas: 1) meeting or 
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exceeding required scores on TAKS, SAT, or ACT; 2) serving in the military a minimum 

of three years before enrollment; 3) transferring from another institution with 

satisfactorily completed coursework; or 4) enrolling in a certificate program at a private 

college or technical institute (Mellor et al., 2015).  Students positioning themselves for 

successful entry into a college or university take the TSI Assessment and work to exceed 

the minimum scores for success established by the Texas Higher Education Coordinating 

Board. 

Aside from the TSI Assessment, high school students in Texas must also pass the 

mandated end of course assessments known as the State of Texas Assessments of 

Academic Readiness (STAAR).  Texas high schoolers must pass English I, English II, 

Algebra I, Biology, and U. S. History STAAR assessments to graduate (Texas Classroom 

Teachers Association, 2018).  While there is an alternate path for students that may fail 

up to two of the exams, serious students seek to conquer these assessments the first time 

taken. 

College Readiness Programs.  With a concentrated focus on college enrollment 

after high school, there are more college readiness programs to support this endeavor.  

Federal, state, and local programs now exist with a supportive approach to increasing 

student performance.  The college readiness programs target specific student groups or 

specific schools to improve academic performance and college attendance (Schaefle, 

2018).  One such program was created by Congress in 1998.  The Gaining Early 

Awareness and Readiness for Undergraduate Programs (GEAR UP) targets an entire 

district, school, or cohort rather than individual students.  GEAR UP offers all students in 

participating schools opportunities for various activities such as college visits and 
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tutoring (Schaefle, 2018).  There are three main objectives for the GEAR UP program.  

Objectives are focused to increase disadvantaged (a) families’ understanding of 

postsecondary preparation, options, and financing; (b) students’ academic preparation 

and performance for education after high school and (c) high school graduation rates and 

college enrollment rates (Capizzi et al., 2017).  Similar programs to GEAR UP include 

Advancement Via Individual Determination (AVID) and Upward Bound.  These college 

preparatory programs all aim to develop cognitive abilities, support the development of 

content knowledge, enhance executive functioning skills, and guide high school students 

with the application and financial aid process (Wooldridge, 2018). 

Parental Involvement   

The pathway to post-secondary education can be riddled with obstacles and 

having a guide to keep a high school student focused can be a tremendous advantage.  

Any high school student that has made the transition to college knows the work did not 

begin senior year.  This is where having a college-educated parent can be helpful.  As a 

former university student, a parent that has been to college knows that the preparation for 

college begins as early as freshman year of high school.  Parents that had the college 

experience know there is value in setting high academic expectations for your child and 

taking strategic steps to prepare for college. 

 Extensive research has shown that all students accomplish more academically 

when parents are involved in their education (Chen, 2018).  For school-based parental 

involvement parents must believe that their role is important, and that they will be able to 

contribute to their student’s success in a positive manner (Gonzalez et al., 2013).  While 

not easily prescribed, research supports the notion that parents play a significant role in a 
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host of educational outcomes for students and young adults (Ross, 2016).  Parental 

involvement continues to be needed during the high school years, yet the process of 

support takes on different methods than those used during the elementary years.  Parental 

involvement with high school age students moves to a more supportive role with high 

expectations, rather than the supervisory role needed for elementary students (Chao & 

Hill, 2009).  Matters such as stressing a rigorous academic schedule, the importance of 

attendance, monitoring the progress of projects and homework, assisting with tutoring 

needs, and prompting meetings with school counselors are some of the ways in which 

parents can support college readiness. 

 With parental support looking different at the secondary level, research has been 

done to integrate a more extensive view of parental involvement other than just school 

related.  School-based parental involvement works more effectively with European 

American and middle-class students while having no impact on the performance of 

Hispanic students (Ceballo et al., 2013).  Schools interested in engaging parents of 

Hispanic students should consider culture and language in the planning process.  Models 

of communication must be reassessed, considering culture as the springboard for how the 

information will be disseminated and presented (Marrero, 2016).   

With low-income youth and Hispanic students’ nontraditional parental 

involvement was more impactful.  Nontraditional parental involvement activities include 

matters such as finding the children a quiet place to complete homework in overcrowded 

homes, allowing the children to skip chores to complete homework, exposing the young 

adults to low-wage work that is available to those without an education, and making 

personal sacrifices to support the children’s schooling (Ceballo et al., 2013).  Research 
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indicates for Hispanic parents to be active in schools they need to view school 

involvement as their responsibility, rather than a chore shared with school staff (Gonzalez 

et al., 2013).   

Any way schools can find to involve parents and families are beneficial to the 

students.  Teens perform better academically when parents support their academic efforts 

(The Nemours Foundation, 2018).  There are unique ways schools can reach Hispanic 

parents by offering language learning programs, offering interpreter services at school 

programs, hire bilingual personnel when possible for positions such as secretary, 

counselor, and assistant principal to readily communicate with parents when they visit the 

school (McCartney et al., 2012).  Whether traditional or nontraditional, parental 

involvement is a valuable tool that all parents and schools can use to give children and 

youth an advantage.  Students achieve more in school when their parents are involved in 

the educational process. Research supports the fact that the more involved parents are in 

the education of their children, the greater the positive impact on academic achievement 

(Chen, 2018).  In the Hispanic community, there is a collective sense of responsibility for 

one another’s children (Marrero, 2016).  If schools can capitalize on this important 

insight and develop relationships with parents and students that encompass these truths; 

schools could help establish a strong sense of community (Marrero, 2016). 

Counselors   

Counselors work to design and deliver comprehensive counseling programs that 

promote the achievement of high school students.  The American School Counselor 

Association (ASCA) National Model ensures equitable access to rigorous coursework for 

all students, identifies skills that students will obtain as a product of the comprehensive 
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school counseling program, delivered systematically to all students, based on data-driven 

decision making, and provided by a state-credentialed counselor (ASCA, 2012).  

Impactful, comprehensive counseling programs are a collaborative effort between the 

student, school counselor, parents, and other educators to produce an environment that 

promotes student achievement (ASCA, 2012).  Intentional practices such as this help 

ensure equitable access to opportunities and challenging curriculum that make post-

secondary education possible. 

 School counselors must be equipped to develop the academic, college/career, and 

emotional domains for every student (Perusse et al., 2015).  To better ensure a 

comprehensive, systemic method The Eight Components of College and Career 

Readiness Counseling outline an approach for school counselors use to prepare and 

inspire students for college opportunity and success (College Board, 2010).  The Eight 

Components from The College Board includes 1) college aspirations, 2) academic 

planning, 3) enrichment and extracurricular engagement, 4) college and career 

exploration, 5) college and career assessments, 6) college affordability planning, 7) 

college and career admission processes, and 8) transition from high school graduation to 

college enrollment (2010).   

The noted components work to ensure equity in process and results.  The goal of 

college aspirations is to build a college-going culture by nurturing the confidence to 

aspire to college and overcome obstacles along the way.  For academic planning, 

counselors should work to advance students’ preparation, participation, and performance 

for rigorous academic studies that connect to the students’ aspirations and goals (Paolini, 

2019).  The enrichment and extracurricular engagement component work to ensure 
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equitable exposure to an array of opportunities that not only nurture talents but increase 

school engagement and build leadership.  College and career exploration provide early 

experiences to help students make connections between academic preparation and future 

aspirations, guiding students to participate in necessary college and career assessments.  

A critical component of the eight is college affordability planning.  The goal is to help 

students and families understand college costs, scholarship/financial aid processes, and 

options to pay for college.  Counselors then help students and families early on to 

understand the college application and admission processes.  Building open, trusting, and 

communicative relationships with parents and students by; assisting with the financial aid 

process, discussing post-secondary options, and offering additional resources to families 

make a profound impact in their involvement and participation (Paolini, 2019).  Then 

lastly, connect students to community and school resources to help overcome barriers and 

successfully transition to college (College Board, 2010). 

Counselors play a vital role in creating a college readiness culture.  At the high 

school level, the job involves advising students on rigorous advanced placement course 

options, college exploration, application, and financial obligation (Paolini, 2019).  A 

counselor understands the value of the appropriate course selection and the impact it has 

on preparing students for life beyond high school.  A student prepared for a post-

secondary education likely worked closely with the counselor to evaluate course options.  

Counselors inform students of tools that can also support their success.  Tools such as co-

requisite courses, online tutoring, tutoring centers, meeting with faculty members, or 

mentors for help or advising are all useful in preparing to take on the challenge of 

college-level coursework (Woods et al., 2018).  The right counselor takes the time not 
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only with the student but with the family sharing information on important matters 

beyond courses, to include topics such as necessary testing and financial aid 

opportunities. 

Comprehensive school counseling program promotes equitable access to rigorous 

curriculum and opportunities for all students to fully participate in the educational 

process (ASCA, 2012).  Students need to leave school ready for a postsecondary 

education, even if they do not plan on attending college immediately after graduation.  If 

educators will actively work to integrate students in the school culture and illuminate the 

many pathways to postsecondary education, students will have an improved chance of 

achieving educational success (Gonzales, 2010).  Preparing high school students for 

college success requires more than just completing the academic coursework; it involves 

giving them the momentum that will allow them to succeed.  High school should provide 

accumulated experiences and accomplishments that form a momentum chain to 

increasingly prepare students for future success in college and life (Barnett, 2016).   

Finances and Scholarships   

Extracurricular activities in school are more than just social time.  While various 

outlets from athletic to academic allow students to further exercise their unique talents, 

these opportunities are also increasing the odds of gaining college access.  Extracurricular 

activities improve student attendance and help school-aged youth achieve better grades 

(Rathore et al., 2018).  Although there is a general belief that involvement in 

extracurricular activities will have positive influence on students, research further finds 

that these students have a higher rate of going to college (Martin, 2015).  High school 

sports are related to educational attainment for most athletes.  For disadvantaged youth, 



55 
 

 
 

capitalizing on the educational opportunities within those activities engage youth and 

should be a priority (Shifrer et al., 2015).   

Research shows that parental involvement, adult supervision, and structure are all 

characteristics of actions that promote the development and social capital.  Sports and 

other extracurricular activities offer opportunities for the formation and intensification of 

social ties among students, parents, and school staff, create social capital outside the 

family (Broh, 2002).  Results suggest that extracurricular programming can be a vehicle 

for generating social capital with disadvantaged students and parents while schools may 

help improve student and campus achievement (Broh, 2002).  Aside from the scholarship 

opportunities that come from school activities, the opportunity to generate social capital 

can also be a benefit to all, especially disadvantaged students.   

Hispanic Serving Institutions (HSIs)   

As designated by the United States Department of Education, Hispanic Serving 

Institutions are charged with the purpose of increasing the educational attainment of the 

Hispanic population (Vela & Gutierrez, 2017).  Federal law states in Title V of the 

Higher Education Act (HEA) that Hispanic Serving Institutions are eligible institutions of 

higher learning that has an enrollment of 25 percent or more full-time equivalent 

Hispanic students (Title 5 Program Statute, 2006).  With federal, state, local, and 

institutional interventions designed to combat educational disparities for Hispanic 

students due to cultural influences, financial disadvantages, academic and achievement 

gaps there should be a greater representation of Hispanic students pursuing higher 

education.  These interventions are intended to help promote student success for the 

Hispanic demographic (Vela & Gutierrez, 2017).   
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Hispanic Serving Institutions (HSIs) manage the unique responsibility of 

educating post-traditional student populations amid facing distinct resource-related 

challenges (Malcom-Piqueux & Bensimon, 2015).  HSIs have a two-fold purpose:  1) to 

increase and improve educational opportunities and the academic attainment of Hispanic 

students, 2) to enhance and expand the academic offerings, program quality, and the 

stability of universities and colleges that are educating the majority of Hispanic college 

students and helping them complete postsecondary degrees (Title 5 Program Statute, 

2006).   

 Hispanic Serving Institutions aim to promote solutions addressing the greatest 

needs of Hispanic students (Vela & Gutierrez, 2017).  To best serve the needs of first-

generation Hispanic students, Hispanic Serving Institutions must change programs and 

curriculum (Garcia & Okhidoi, 2015).  When serving diverse students at HSIs there are 

two important themes to consider:  1) culturally relevant curriculum and programs with a 

historical presence and, 2) the embedding of culturally relevant programs within the 

structures of the institution (Garcia & Okhidoi, 2015).  Although Hispanic Serving 

Institutions were not founded to serve Hispanic students, institutions of higher learning 

must face the realities of the changing demographics and find ways to enhance support 

for populations that have often been discriminated against and systematically oppressed 

(Garcia & Okhidoi, 2015).      

Equity and excellence design principles for Hispanic Serving Institutions can help 

assess to what extent these institutions are truly serving Hispanic students.  HSIs play a 

significant role in increasing the educational opportunity and attainment of Hispanic 

students, especially with the high proportion of Hispanic students enrolled.  A truly 
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serving HSI focuses on facilitating academic success (Malcom-Piqueux & Bensimon, 

2015).  To better understand the extent to which HSIs are authentically serving Hispanic 

students consider the five design principles described by Malcom-Piqueux & Bensimon 

(2015).  The first design principle describes the importance of the Hispanic-Serving 

designation being reflected in the institution’s goals, priorities, and mission.  Mission 

statements and other formal documents guide long-term change efforts of what is valued.  

Another important design principle is the institution’s staff, faculty and leadership should 

have a shared value regarding the success of the Hispanic students.  Practitioners should 

directly acknowledge important success is for this targeted demographic such that it is 

embedded within the day-to-day practices.  Principle three calls for checking equity in the 

assessment practices and educational outcomes for Hispanic students.  When institutions 

disaggregate data to monitor Hispanic student success there is evidence showing the 

commitment to monitoring students’ progress.  To ensure equity design principle four 

requires reflection and action from institutional leadership and faculty.  Reflection creates 

an opportunity to explore what is working and what inequities Hispanic students might be 

experiencing.  Reflecting on practices and policies allows the institution the opportunity 

to continuously improve to better serve Hispanic students.  The fifth and final design 

principle stresses the value of engaging Hispanic students with culturally sustaining 

practices to support and promote students.  Hispanic Serving Institutions must consider 

what it means to be Hispanic-Serving and challenge staff to be more culturally inclusive 

(Malcom-Piqueux & Bensimon, 2015).   

As a state and country, Hispanic Serving Institutions need to be successful in 

educating Hispanic students otherwise there are dire consequences (Malcom-Piqueux & 
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Bensimon, 2015).  Higher education has been criticized for not evolving with the 

increasingly diverse students they serve, and current practices have not decreased the 

inequities in educational outcomes endured by low-income, ethnic minority, and first-

generation students (Malcom-Piqueux & Bensimon, 2015).  HSI effectiveness will 

impact global competitiveness and determine the economic viability of the nation by 

supporting the educational attainment of Hispanic students (Vela & Gutierrez, 2017).   

For Hispanic students completing high school and looking to continue their education, an 

HSI can be a support when looking to gain college access.                    

Summary and Conclusions 

 The review of the literature reveals clear connections to the abundance of 

struggles that Hispanic students when considering the pursuit of a post-secondary 

education.  Barriers have been identified and explored.  Yet, while schools are 

continually working to increase educational options and achievement for all, there are 

still shortcomings and improvements to be made.  This is especially true for much of the 

high minority, high poverty student populations.   

An extensive review of the literature shows that while there is substantial 

information on specific barriers to Hispanic students pursuing a post-secondary 

education, there has been limited focus on the effective supports high schools can offer 

this ever-growing population.  This study is designed to help analyze the supports schools 

are currently offering to assist Hispanic students prepare for college and career options 

after high school.  The study also seeks to discover what other practices/supports could 

be implemented to help diminish barriers to a college education.  Finding and identifying 
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effective supports can assist schools, administrators, and teachers to create social capital 

for students being served by public schools in the state of Texas. 



60 
 

 
 

CHAPTER 3 

METHODS 

 

 The current qualitative study was designed to determine what supports high 

school campuses offer Hispanic students are most valued and significant in the pursuit of 

a post-secondary education.  A qualitative study seemed most appropriate because this 

issue needs to be explored and the details of a complex matter can be established when 

talking directly to the people impacted (Creswell, 2013).  The literature divulges that 

Hispanic students have been the focus of various research studies.  Topics such as the low 

percentage going to college and even the barriers that make a college education more 

difficult have been explored.  Studies such as these focus on why Hispanic students are 

not attending college.  This research study addressed the issue of what supports schools 

can offer Hispanic students to make college the natural goal after graduating from high 

school.  

This study further examined the potential barriers that pose obstacles detracting 

Hispanic students from further investing in a college education.  Junior High and High 

School campuses play a significant role in setting the stage for Hispanic students to gain 

access to education after that important senior year.  From these potential barriers, 

supports are often created to help Hispanic students overcome or at least mitigate the 

impact of the barriers.  Through this study, the desire was to discover not only the 

supports offered but to what extent the Hispanic student is supported and prepared for a 

post-secondary education.  With the attempt to determine the extent of school supports 

and the Hispanic students’ desire to pursue a post-secondary education a qualitative study 
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seemed most appropriate.  While considering the barriers to a post-secondary education 

for Hispanic students, school supports seemed to deserve greater attention. 

The Qualitative Paradigm 

 Qualitative research starts with assumptions and uses theoretical frameworks to 

inform the study of the research problem addressing the meaning to groups.  Qualitative 

researchers use a qualitative approach to inquiry when the collection of data in a natural 

setting is sensitive to the people under study and using the data to establish themes 

(Creswell, 2013).  Qualitative research is appropriate when researchers want to empower 

participants to share their stories (Creswell, 2013).  The purpose of this case study was to 

investigate the supports used in high schools that are most valued and significant in 

helping Hispanic students pursue a post-secondary education.  Initially, a narrative 

approach was considered; however, a case study proved more appropriate for providing 

an in-depth understanding of multiple cases involving individuals and a program/activity 

(Creswell, 2013).  Better understanding these supports will help campuses offer better 

programming and supports to make continued education more likely.   

 This qualitative research used a case study approach.  This approach provided an 

in-depth understanding of the supports high school campuses offer to Hispanic students 

and what the students view as beneficial in being prepared to pursue a post-secondary 

education.  A case study approach is useful when studying current, real-life cases to 

gather accurate information (Creswell, 2013).  A qualitative case study is most helpful 

when trying to understand a specific issue or problem (Creswell, 2013).  Through 

purposeful sampling, the researcher was further able to study the homogeneous 

participants and better understand the Hispanic students’ campus experience.    
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The Researcher’s Role  

Qualitative research begins with assumptions and theoretical/interpretive 

frameworks to inform the study of research problems addressing the meaning individuals 

attribute to a social or human problem (Creswell, 2013).  In this process, the researcher 

was a key instrument.  The researcher’s role involved going to a site where participants 

experience the problem or issue being studied.  The qualitative researcher was respectful 

and sensitive to the rights of the participants.  By developing trustful relationships with 

study participants, acknowledging participants’ perspectives, and respecting the 

individuality of each person the researcher showed awareness and sensitivity (Karagiozis, 

2018).  This allowed for up-close information to be gathered by talking directly to the 

participants seeing how they acted and behaved in their natural setting.  The qualitative 

researcher collected data by interviewing participants with the use of open-ended 

questions, observing behavior, and even examining documents (Creswell, 2013).   

Case study research requires the study of an event, program, activity, or more than 

one individual (Creswell, 2013).  For this qualitative research study, three public school 

sites were identified, and six Hispanic senior students were interviewed from each school 

(3 males, 3 females); all the students planned to pursue a post-secondary education.  This 

approach allowed the researcher the opportunity to spend time with the research 

participants developing an in-depth description of the supports and the students they are 

focused on helping. 
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Data Sources 

 The instrumentation used by the researcher included a variety of sources.  There 

was a general questionnaire and semi-structured open-ended research questions that were 

used to interview and explore the shared experiences of the study participants (see 

Appendices E and F).  The general questionnaire was used to gather basic information 

about the participants and the type of support received from the campus.  This portion of 

the interview helped the participant feel at ease and confident before moving on to open-

ended questions that required them to share more of their story and personal experience.  

This allowed each participant the opportunity to contribute to the pool of knowledge 

equitably.  In conjunction with the interviews, there were a variety of other data sources 

used.  The researcher’s observations, notes taken during the interviews, and advising 

documents made available to students by the campus also served as valuable resources to 

help frame the shared experiences of the study participants. 

Study Participants     

The population focus of the current research was first-generation Hispanic seniors 

from three public high schools in East Texas.  The participants were enrolled in public 

high schools with grade levels 9 to 12 and at least a 10% Hispanic demographic.  As 

presented in Table 1, each of the three high schools six students were selected (for a total 

sample size of 18 students) by the campus to meet for a single interview session to not 

last more than 60 minutes.  The interviews took place on campus in a setting that put the 

interviewee at ease, such as the school library.  School staff had the freedom to select 

Hispanic seniors with varied academic abilities; yet, all selected were to be first-

generation Mexican American students to graduate from high school in the United States 
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and students must be planning to pursue a post-secondary education.  The staff also 

ensured to represent both genders, as opposed to all male or all female.  Purposeful 

sampling was utilized to identify schools that met the necessary criteria.  This means that 

the inquirer picks sites and people for study because they can purposefully enlighten and 

give understanding to the research problem (Creswell, 2013). 

Table 1 

Campus Enrollment and Demographics 

 Site A Site B Site C 

Campus Enrollment 1411 472 433 

Race/Ethnicity    

   Hispanic 35% 27% 21% 

   African American 40% 27% 6% 

   White 22% 44% 69% 

 

Purposeful sampling was utilized which means that the inquirer selected sites and people 

for study because they could purposefully enlighten and give understanding to the 

research problem (Creswell, 2013).  The criteria essential to the study included: 

1. Schools selected must be willing to participate in the study. 

2. High schools that consisted of at least 10% Hispanic student population. 

3. Selected participants must be first-generation Hispanic Americans. 

4. Hispanic students participating in the study must have been enrolled on the 

campus for all four years. 
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5. Selected students must be willing to engage in the interview and share 

honestly about their experiences. 

The first phase of the study involved obtaining access to the schools and the students.  

Since the focus of the study was to find supports that will lead to better programming for 

Hispanic students, the schools participating must have at least 10 percent of their campus 

comprised of Hispanic students.  The goal was to gain insight from these high school 

students about what supports are offered to help Hispanic students be successful in high 

school and interested in making the transition to college.  

Data Collection 

 Two types of data were collected to answer the research question regarding the 

most important supports for Hispanic students in high school to receive to be prepared to 

pursue a post-secondary education.  This included a review of documents and interview 

questions.  For data collection to take place there was the need to gain approval from the 

institutional review board.  Then another important step was gaining approval from the 

school district and the high school campuses selected and to gain permission for access to 

selected Hispanic students to participate so the research protocols can be utilized.  Upon 

securing necessary permissions, the researcher began the data collection process.   

For the review of documents, sources of data included announcements, flyers, 

posters, websites, and web postings.  Another important data source was student 

interviews.  As the researcher, I met with individual students in a single interview session 

lasting no longer than 60 minutes.  The semi-structured interviews were conducted to 
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better understand the impact of supports and access to social capital students have had 

while in high school.  Student interviews were documented through field notes. 

 To prepare for each site visit and student interview, I organized a binder with the 

necessary materials for each site and student.  Within each binder, the following was 

included and separated by dividers:  the consent form from the district’s superintendent 

(See Appendix B), a list of the students to be interviewed, coded dividers (such as DM1 

for district name, gender, student number 1, 2, or 3), subject information sheets, 

participant consent forms, general information questionnaires, interview protocol, and 

paper for handwritten notes.  Audio and video recording of the interviews was 

considered, yet the desire to maintain student confidentiality and make the students 

comfortable enough to share their experiences outweighed the desire to record with audio 

or video. 

This interview data came from the general questionnaire and the structured open-

ended questions discussed in the interview (see Appendices E and F).  Interviews took 

place in the library, which was a non-threatening, student-friendly location.   Starting the 

interview, I began with questions from the questionnaire to put the students at ease before 

exploring the semi-structured, open-ended questions that got to individual student’s 

experiences.  The goal was to make the student feel comfortable, so they were willing to 

open up and share what experiences had been like for them moving through their high 

school years.  The student information was then be analyzed to identify the supports that 

make the biggest impact on the Hispanic students’ decision about pursuing a post-

secondary degree.  To evaluate how the supports for Hispanic students related to the 

small numbers of students applying and attending college, the study investigated the type 
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of supports offered and the number of college-focused interactions Hispanic students 

have with counselors.  Participants’ responses from the interview were evaluated to 

determine how well the campus is doing to prepare the Hispanic students for college and 

the access to vital social capital. 

Instrumentation 

 The research instrumentation consisted of two documents to guide the interview 

process.  The questions came from a combination of surveys from The Bridge Project 

(Kirst, 1997), and College Board’s 20 questions to ask your school counselor (College 

Board, n.d.); questions from the aforementioned instruments were amended to best serve 

the purpose of this research.  The first instrument, a questionnaire, focused on the 

frequency and people the student had conversations with regarding admission 

requirements.  Other categories of questions included how well the school was preparing 

students and how students believe school counselors have prepared students for a college 

transition.  The interview focused on the college preparation support students get from 

school. 

 The interview was designed to gain information about the supports being used on 

high school campuses to support Hispanic learners and promote an attitude to pursue a 

college degree.  The results of the questionnaire and interview would remain confidential 

in reporting. The interview focused on known supports and perceived effectiveness in 

promoting a college-going attitude among Hispanic students.  For students to be prepared 

for life after high school they needed more than grades and needed to have taken the 

appropriate courses.  Students must have had access to the vital sources of information to 

help them know how to apply to college and the financial resources that are available 
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such as financial aid and scholarships.  Access to information such as this is the social 

capital that is valuable for all students, but especially students who were to be the first in 

their family to attend college.  The last items were open-ended allowing Hispanic 

students to discuss any unique supports that the campus was offering and evaluate the 

perceived impact. 

Data Analysis 

Through the literature review, it was evident that this proposed study needed to be 

qualitative.  A qualitative case study was the most appropriate methodology since the 

researcher is seeking to best understand a specific issue, problem, or concern (Creswell, 

2013).  Case study research sought to answer questions that asked why or how and where 

the researcher had little control of events that are happening (Yin, 2009).  During the 

student interviews, the researcher listened critically and took notes.   

Upon completion of the student interviews, there was a systematic process to help 

analyze the data.  This involved creating and organizing files for the data.  After 

organizing the data, the researcher read through the material making notes, forming initial 

codes seeking to classify and categorize the information.  Before the interviews, there 

was not any pre-established categories or themes.  From the clusters of meaning gathered 

from the students, I then identified themes.  I wanted the information that was gathered 

from the students to develop the themes.  The themes helped the researcher present the 

essence of the phenomenon. This process helped highlight effective supports and key 

social capital opportunities that were provided or refused.  Lastly, there was the work of 

representing and visualizing the data to present the essence of the experiences so the 

information can be shared. 
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Trustworthiness 

   Prior to data collection, the researcher was intentional in the efforts to promote 

trustworthiness by gaining district and campus consent.  During the process of gaining 

consent, the researcher shared the Subject Information Sheet and instrumentation to be 

used.  This allowed districts and campuses to see upfront what they were agreeing to 

participate in and why.  I also offered sites the opportunity to hear the results of the study 

when completed.  Validation in qualitative research is an effort to assess the accurateness 

of the findings, as best described by the researcher and the study participants (Creswell, 

2013).  An appropriate validation strategy is important to expose any bias in the 

reflection of the data by the researcher.   

To promote validity and reliability in the qualitative study a couple of strategies 

were applied.  Member checking was used as a validation strategy to increase credibility 

and increase the trustworthiness of findings (Ghafouri & Ofoghi, 2016).  Specifically, 

member checking was used during the interviews using analyses of single participant’s 

data. The investigator’s goal was to capture the participant’s experiences accurately.   

Upon completion of each student interview, the investigator would read back the 

information captured.  Then the student would have an opportunity to correct or elaborate 

on previously given answers.    This allowed each participant to receive the researcher’s 

interpretation of the interview and have an opportunity to amend or elaborate on the 

contents to further enhance credibility.  Member checking in this form permitted the 

confirmation, modification, and verification of the interpretation (Birt et al., 2016). 

Additionally, an external consultant that had no connection to the study was used 

to validate the information presented.  The peer auditor that had worked extensively with 
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Hispanic students throughout her career.  Credentials included working in education as a 

teacher and a counselor for 18+ years.  During recent years she has continued working 

with this vulnerable population at the regional level.  When developing questions for 

student interviews, I utilized the peer auditor to preview questions before they were used 

to ensure appropriateness.  Upon the completion of interviews, I allowed her to read my 

summary notes to see if what I captured was indicative of what she would expect students 

to share. 

Ethical Considerations 

 As a novice researcher, one of the most significant concerns of research was of 

potential ethical issues that could occur.  For that reason, the researcher completed the 

basic course for protecting human research subjects.  Through the training, three 

principles were identified as being vital for ethical conduct: Respect of persons, 

beneficence, and justice (CITI Program, 2018).  The researcher gained consent for access 

to participants from the districts and campuses involved in the study.  As a result of 

respecting the study participants that were high school seniors, the researcher gained 

parental consent as well as consent from each student; each participant read and heard the 

basic elements of the study, which were provided in English and Spanish.  Along with the 

necessary consent, the researcher explained to every participant the benefits of 

participating and how the study will not harm participants.   

Risk assessment in the research setting minimized the probability and magnitude 

of harm that could happen to participants (Jordan & Gray, 2018).  With justice, the 

researcher made sure that study participants were treated fairly.  A structured interview 

helped ensure that participants were treated fairly by asking the same questions to each 
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participant in a student-friendly area such as the school library.  Throughout the research 

process, all precautions were taken to avoid exploiting or deceiving participants.  Every 

effort was made to build trust by respecting the individuals, protecting their privacy, and 

reporting in an honest manner working to eliminate any personal bias.  All content related 

to this study will be destroyed upon the successful completion of the dissertation, 

dissertation defense, and graduation.   

Internal Review Board Approval 

 Appropriate training was completed concerning conducting research involving 

human subjects.  I presented the study proposal to the Internal Review Board (IRB) at 

Texas A&M University-Texarkana for review. Approval was secured from the IRB prior 

to interviewing potential participants.  Once approval was granted from the IRB, I met 

with district superintendents to gain permission to conduct research on the high school 

campuses (see Appendix B).  When I gained access to the selected students, they were 

given the Subject Information Sheet which detailed the purpose of the research study, 

participant requirements, potential risks, and benefits (see Appendix C).  With this study, 

participants were provided consent and remained anonymous which diminished ethical 

concerns about results related to obtained data.  Since there was minimal risk an 

expedited review was requested for this study.     

Summary 

 The goal of this qualitative research study was to discover what schools are doing 

to support and prepare Hispanic students for a post-secondary education.  The journey to 

college does not begin after high school graduation, it begins as early as freshman year.  
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High schools have an important job of laying a foundation for all students.  Educators can 

provoke a predisposition to college through conversations with parents and encouraging 

high expectations for all students; yet, a lack of role models, lowered expectations, and 

fewer opportunities for parents can interfere with this important work (Gonzalez et al., 

2013).  To better understand the relationship between the supports offered by high school 

campuses and the percent of Hispanic students pursuing a post-secondary education 

themes will be constructed from the interviews of the selected Hispanic seniors. 
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CHAPTER 4 

RESEARCH FINDINGS 

 

There has been much research on what obstacles are preventing Hispanic students 

from attending college after high school (Cox, 2016; Unmuth, 2012).  The insight gained 

from this study will help schools more readily provide the necessary supports to help 

more Hispanic students make it to college.  This chapter describes the collection of data 

and reveals the findings as a result of the case study.  The analysis included individual 

studies as well as cross-case analysis of the data.  Results of the study were established 

from the analysis of the individual student interviews and analysis of documents that 

schools had available to support students in pursuing a post-secondary education. 

To discover what Hispanic students find to be helpful supports offered by high 

school campuses individual student interviews were conducted.  To better explore the 

research question a case study approach was selected.  The process allowed the 

researcher one-one-one time to hear experiences, successes, and challenges.  Through this 

process, themes emerged that either highlighted helpful supports or revealed areas were 

schools can still improve in preparing the path to college for this vulnerable student 

population.   

 The research commenced in December 2019.  The goal was to discover the most 

important supports for Hispanic students to receive in high school to be prepared to 

pursue a post-secondary education.  For the current study, I selected three high school 

sites (Districts A, B, and C) of varying sizes in the Southern United States but restricted 

to one state.  At each site, six students (three males, three females) were interviewed for a 
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sample size of 18 students.  Each student was interviewed privately in a safe school 

setting with the same questions asked of each participant.      

 Through the research process, I worked systematically to treat each site and 

participant in the same respectful way.  The goal was to make each participant feel safe 

and valued.  Creating a safe space was imperative in making the students feel 

comfortable and willing to answer questions and share their own experiences.  The data 

collection came from the students’ interviews, interview notes, and analysis of documents 

gathered from the schools.  From this point, the data was analyzed to seek out themes that 

emerged to give a deeper understanding of the overall issue.   

Documents and observations made while visiting the school provided additional 

information about supports or would further validate what was shared by students in the 

interviews.  Examples of documents studied included posters, flyers, and social media 

messages.  When analyzing information from the interviews if there was a topic that was 

addressed in a document, I would reference it to compare it to what the students had 

shared.  For example, while on campus I heard announcements about accessing 

scholarship information and would see posters sharing the same information.  There was 

also information on social media sites advertising assistance with financial aid.  This 

helped further support what students had said about the campus sharing information 

regarding resources available to help students with the cost of college.  Findings from the 

study come from three general areas: student preparation, school preparation, and family 

preparation and expectation.  Data from these areas resulted in four key themes: 

communication, involvement, resources, and opportunity (see Table 2). 
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Table 2 

Themes and Subthemes Emerging from Interviews and Written Notes 

 Themes      Subthemes 

1. Communication                  Time in High School 
                                                                                   Personnel in High School 

Methods 
________________________________________________________________________ 

2. Involvement      Staff 
Students 
Families 

________________________________________________________________________ 

3. Resources      Supports 
Partnerships 
Financials 

________________________________________________________________________ 

4. Opportunity          Parental Expectation 
Expected Outcomes from College 

________________________________________________________________________ 

Communication  

Communication emerged early in the research as a relevant theme.  With social 

capital referring to access to vital information, it was understandable to see how 

communication provides for the flow and availability of social capital.  Having the time 

to communicate, the personnel to be agents of social capital, and methods to ensure all 

students have access is critical. 

Time in High School 

 Four years of high school seems like a long time, especially to the senior awaiting 

graduation.  However, that time is shorter than you realize when you are trying to make 

certain every student and family get the information that is needed to prepare them for 
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life after high school.  Participant 6 said, “I don’t think the school has involved my family 

at all in my decision to go to college.  My parents know about stuff because I tell them.”  

Many times, it can be a real challenge to manage all the necessary tasks and the tasks that 

you would most like to handle fall off the schedule in a rather unintentional manner.  

Having the needed time to communicate with all the needed parties sometimes does not 

happen as schools and parents would like.  Participant 10 stated, “I met with the 

counselor once or twice the whole time in high school.” 

 One participant shared that programs such as Advancement Via Individual 

Determination (AVID) had parent meetings that allowed families to hear about the 

program and college information (Participant 1).  Some schools also communicated with 

families about college days and days the campus would have college recruiters visit the 

school (Participant 3).  Another student shared that their school has a Parent Night that 

allows parents to hear information about college.  According to Participant 10, “Parent 

Night allows parents to hear information on the top 4 colleges their student would like to 

attend.” 

 Yet sometimes while a school may make the effort, the result may not benefit 

either party.  Either the time may not be right for the families or there could be a 

breakdown in communication.  Participant 17 said, “In trying to involve my family in the 

decision to go to college the school had parent meetings.  I did not attend, nor did my 

parents.  There has not been anything communicated in Spanish.” 

Personnel in High School 

 For students to be prepared to go to college, information all along the way is vital.  

Schools can be considered institutional agents of social capital.  Information such as 
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courses to take, important tests, the college application process, and financial information 

are all critical for students and families to be made aware of to be prepared for life after 

high school.  Some of the most important agents of this key information on campuses are 

school counselors.  Yet, often counselors’ caseloads are too large to be the sole giver of 

such essential information.  Knowing this can be a challenging issue there may be a need 

to consider other options rather than relying on a few gatekeepers of such valuable 

knowledge.  As Participant 11 stated, “Counselors are the most helpful adults on campus 

if you go to them with your needs.” 

 Students in this study acknowledged that most of their conversations about 

admission requirements to colleges took place with their parents.  The parents were 

identified most frequently, followed close behind in a tie were teachers and counselors.  

Participant 16 echoed this sentiment, “Teachers, counselors, and coaches are the most 

helpful adults on campus in preparing for a successful college admission.”  Since there 

are more teachers on campus than counselors there may be a need for counselors to 

empower teachers to aid in being a resource for students.  Students spend more time with 

teachers in class than visiting the counselor’s office and the data suggests students are 

comfortable turn to them anyway (see Table 3).  

When students in the study were asked which adults on campus were the most 

helpful in preparing them for a successful college admission students most frequently 

sited teachers and counselors.  More surprising was that teachers and counselors were 

named an equal number of times far beyond any other staff member.  This is important 

because counselors will not have the opportunity to see students as frequently as teachers 

do, and if students are comfortable turning to teachers, we can use that to our advantage.  
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With counselors having such large caseloads, it will be helpful for students to have more 

than one person to turn to with their college admission needs.  If counselors would look 

for ways to empower the other staff members with the necessary information, they could 

be a real asset not only to the students but to the counselor as well.   

Table 3 

Most Helpful Adults on Campus in Preparing Students for Successful College Admission 

Staff Member Participant Number 

Principal 15, 18 

Teacher 1, 2, 3, 4, 6, 8, 10, 14, 15, 16, 17, 18 

Counselor 1, 3, 4, 5, 7, 8, 9, 11, 12, 13, 15, 16 

Go Center Coordinator 2 

Librarian 3 

Coach 4, 6, 8, 9, 13, 15, 16 

 

Methods of Communication 

 Senior students in this study were asked about how frequently they met with their 

school counselor.  During the four-years, most students stated that they visited with the 

counselor less than five times.  With such limited opportunities to exchange valuable 

information, schools should consider additional outreach methods.  Meetings outside of 

the school day were noted by many of the students.  One of the most consistent 

parent/student meetings had to do with the Free Application for Federal Student Aid 

(FAFSA).  According to Participant 8, “The school had a FAFSA Night so parents would 
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understand the process.”  Focused sessions like this one helped explain FAFSA and how 

to complete the application.   

 Other methods used for outreach to students and families included technology 

applications like Remind:  School Communication.  Participant 13 claimed, “There were 

meetings after school for FAFSA and Remind notices about scholarship opportunities.”  

Additional methods mentioned were more commonplace like the daily school 

announcements and designated areas on campus to pick up informational pamphlets and 

flyers.  Schools also allowed recruiters for college and military to visit the school and 

answer student questions.  Participant 15 emphasized this point by saying, “College and 

military recruiters come to classes and talk to students and offer to meet with parents.”   

Involvement on Behalf of Student 

 High school counselors play a significant role in setting a student up to be 

college-ready.  From course selections, scheduling, to preparing for graduation 

counselors are a vital resource.  Yet, many counselors have such large caseloads it is very 

trying to give every student the attention they deserve.  If schools are going to provide 

students with all the needed information, then there may be a valid reason to involve 

more people in the process. 

Staff 

 According to the student participants in this study, counselors and teachers are 

who they most frequently talk to about college admission requirements.  Participant 1 

stated, “I discussed admission requirements to get into college many times with friends, 

teachers, and the counselor.”  The students also most frequently gave credit to the 
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counselors and teachers for being the most helpful in preparing them for successful 

college admission.  With teachers outnumbering counselors on campus maybe schools 

can rethink the involvement of teachers in preparing students for the next educational 

phase.  If students already view them as some of the most helpful people on campus, then 

maybe that is one way to make social capital more readily available especially since not 

all students turn to the counselor.  Participant 17 said, “I discussed admission 

requirements to get into college many times with my family, friends, and teachers.”   

Counselors are greatly outnumbered by the students they serve.  Yet while counselors do 

their best, they do not have ample time with each student.  There simply are not enough 

hours in the day.  If more staff were involved as college advisors crucial information for 

all high school would be more accessible. 

Students  

 According to the data gathered from the participants, most seniors see the 

counselor less than 5 times during their high school years.  It stands to reason, if schools 

want to provide students with helpful supports there needs to be a way to involve them 

more in the exchange of information.  Participant 11 acknowledged that “Counselors are 

the most helpful adults on campus in preparing for successful college admission if you go 

to them with your needs.”  Counselors are a wealth of information when it comes to 

college information.  However, not all the students that need the information are 

comfortable seeking out the counselor to answer questions.  Sometimes students can be 

so unsure of the process, they do not even know the questions to ask.  This uncertainty 

can diminish the confidence to walk into the counselor’s office.  Schools need multiple 

staff members who can readily dispense helpful information about college.  Schools must 
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work to find methods to help students feel comfortable seeking guidance and asking 

questions, even when they are not sure what to ask.  All students can benefit from being 

active participants in their journey to college.  

Families 

For the Hispanic senior students participating in this study, the majority identify 

their parents as being influential in the decision to go to college.  However, none of the 

parents have attended college in the United States; in fact, most parents have less than a 

high school education from their home country.  Twenty-three of the thirty-six parents 

had less than a high school education.  This can reflect real challenges when trying to 

involve or even communicate with students’ families.  With limited education and 

potentially a limited ability to speak the language participating in a school event can be 

rather intimidating.   

Schools should consider if there are other ways to make families feel welcome 

and help encourage participation in the education of their children.  Participant 16 

reported, “They really have not involved my family much.  I’ve been looking on my own 

and informing them.”  Campuses can evaluate how they currently involve and 

communicate with Hispanic parents.  Most parents want better for their children, even if 

their education is lacking.  Schools can work with families to leverage help and support 

for students to transition from the high school campus to the college campus.  This can be 

done by closing the information gap and disseminating accurate information effort to 

parents as well as students, especially since parents help to direct the educational choices 

of their children (Lopez, 2003). 
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Resources for Academic Success 

 Schools are offering more supports to help students do well academically.  This is 

especially true of vulnerable populations.  The students’ academic abilities are a 

significant part of showing college readiness.  The right courses, grades, and success on 

important tests are all crucial to being prepared to pursue a post-secondary education.  

The Hispanic students that participated in this study share about the supports and 

resources that they found to help them succeed academically. 

Program Supports 

 Some of the supports positively noted by participants included AVID and the 

campus GO Centers.  Participant 4 believed, “Supports that the school has offered to help 

me succeed academically include tutorial with teachers available to help, scheduling 

assistance, resources such as textbooks given for dual credit course, and AVID.”  With 

many secondary students being the first ones in their family to go to college and often 

from groups traditionally underrepresented in college, additional supports like AVID can 

be a powerful resource.  At the secondary level, AVID helps equip schools and teachers 

with tools they need to help students succeed on the path to college (AVID, n.d.).  

Developing a college-ready student requires more than a few formal meetings throughout 

the high school years.  Some schools are making resources available throughout the 

school day, so students can come by when the time is convenient for them.  GO Centers 

offer information, resources, and personnel to help students and parents plan and better 

prepare for college (Generation TX, 2015).  The GO Center Coordinator helps students 

research college options, complete applications, sign up for necessary exams, assist with 
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financial aid, and promote a college-going culture, all of which can be extremely helpful 

to students in need of assistance. 

Partnership Opportunities 

 There are high schools that are helping students experience college life before 

graduation through a variety of partnerships.  Through the interviews with students, the 

investigator got an idea of what the students valued and appreciated.  Participant 1 

expressed, “High school has prepared me for college by offering AVID, advanced 

placement courses, and dual credit opportunities.”  Schools can get creative with 

partnership opportunities.  If there is a college or university in the same city or in a 

neighboring city a popular practice is to establish a partnership.  Often this will result in 

dual credit options.  Students gain access to college-level coursework and colleges 

increase revenue through increased enrollment.  This may result in online coursework or 

the professor teaching the course on the high school campus.  Some partnerships can be 

even more creative offering to pay for college exams like TSI, SAT, or ACT.  Others 

involve paying for dual credit resources such as textbooks.  Partnerships are a beneficial 

way for teams to come together for the students’ advantage of helping them become 

college-ready.  This was reaffirmed by Participant 16, “Dual credit courses prepared me 

for how different college is to high school.  It prepared me to be more responsible and get 

work done on time.” 

Financial Support 

Being college-ready and having the desire to pursue a post-secondary is only part 

of the equation.  The other critical portion of the equation is the cost and resources 

needed to afford college.  Students reported an appreciation for any time or activity that 
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better equipped them to be prepared for either.  Participant 1 stated, “The school has 

prepared me to understand the cost of college through pamphlets and college tours.”       

Participant 2 echoed the sentiment by saying, “High school has prepared me to 

understand the cost of college through college tours, presentations by colleges about 

expenses, and FAFSA Nights.” 

While there was a variety of methods for sharing information about the cost of 

college, the students seemed to sincerely appreciate knowing more about the cost and 

challenges that come with the pursuit of higher education.  Participant 17 said, “The 

principal, as well as teachers, have talked with us about their college experiences and the 

cost.”  Along with understanding the cost associated with college, students equally 

appreciated the school sharing resources available to help pay for school.  Participant 14 

explained, “The school talks a lot about scholarships and FAFSA because college 

requires a lot of money.”  Participant 18 reiterated the attention given to this topic by 

saying, “They tell us to apply for FAFSA, share scholarship opportunities, and try to stay 

away from loans.”  According to the students interviewed schools encourage college-

bound young people to take advantage of scholarships and grants.  Participant 4 further 

described how: “I learned about the financial resources available from the AVID teacher.  

It is mandatory to look up scholarships on websites and to apply.”  Participant 17 

corroborated the help given stating, “The school puts out new scholarships all the time.  

Counselors let us know what we need, and teachers help us fill them out.”  We must 

provide effective outreach to include students and their families in the navigation of the 

college process, from delivering workshops on financial literacy to resources and crucial 

information needed to make informed decisions about college (Terrazas, 2016). 
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Long-Term Opportunity   

 For the Hispanic students in this study, their whole education has centered on the 

theme of opportunity.  Participant 4 stated:  

My mom is my inspiration for going to college.  She dreamed of being a teacher 

but was brought to the states about the time she was to go to college.  When she 

got here, she had to go to work.  I want her to be proud of me because I have all 

these opportunities here in the States.  I want to set a higher bar or standard for 

my future children.     

The past and the future have all been driven by the thought of opportunity.  Participant 8 

stated, “My parents and my brother are my inspiration for going to college.  It is the least 

I can do for my parents.  They sacrificed by coming to the United States so I could have a 

better education and opportunities.”  The Hispanic population has grown. So, we should 

see more Hispanic students transition from high school to college.  Schools can make 

progress in this area.  High school campuses can bring a new focus to educating this 

underrepresented college population and utilize supports that will help catapult students 

to the next level. 

Parental Expectation   

 Students in this study did not hesitate when they were asked who inspired them to 

go to college.  The participants were able to answer quickly with little think time needed.  

Thirteen out of the eighteen students named their parents as being the inspiration for them 

wanting to go to college.  Four of the eighteen named other family and one student 

identified a teacher for being their inspiration.  The participants not only identified their 



86 
 

 
 

inspiration quickly, but they also knew why that person was chosen.  Participant 1 

reported, “My parents are my inspiration for going to college.  They are here for the 

benefit of me and my sister.  I want to get a really good education so their sacrifice will 

not be in vain.”  While participant 7 stated, “My parents are my inspiration for going to 

college.  My parents did not go to college.  They wanted me to have a better life, not 

having to do manual labor.  My dad does not want me to be mediocre.  He knows I can 

do better.” 

Expected Outcomes from College  

 A college education means different things to different people.  Student 

participants did not have trouble identifying how a college education would prepare them 

for a better future.  Participant 6 added, “A college education will help me have a better 

future by helping me to have the knowledge and opportunity to be taught versus those not 

trained and unaware.”  Most students equated a college education with a good career.  

Participant 13 put it succinctly, “Having a college education will help me have a better 

future by giving me what I need to maintain a stable job, provide for bills and for 

family.”  Yet, some students knew the opportunity to get a college education meant even 

more.  Participant 7 summed it all up, “A college education will prepare me to 

accomplish my goals and make me happy because I am doing what I want to do.  Plus, it 

will make my parents happy and proud of me.” 

Students realize that their families have sacrificed a great amount to move to this 

country.  America truly is seen as the land of opportunity.  The Hispanic seniors involved 

in this study desire to take advantage of the opportunity they have been given by their 
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parents.  They want to pursue a college education and make life not only better for self, 

but for those that have made the opportunity possible.  
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CHAPTER 5 

CONCLUSIONS, DISCUSSION, AND RECOMMENDATIONS 

 

 The focus of this qualitative case study was to investigate and better understand 

what high school campuses can do to offer greater supports and programming to Hispanic 

students to prepare them to pursue a post-secondary education.  Analyses of the data 

presented in the prior chapter indicated what supports the Hispanic students have valued 

and where there is room for schools to grow and improve supports and programming.  

This chapter is divided into four main sections.  The first section is the summary followed 

by conclusions, discussion, and recommendations for educational practice.  

Summary of Study   

 Reporting qualitative results is vastly different from the sharing of numbers in 

quantitative results.  Qualitative studies give an investigator the freedom to report the 

data in a variety of ways.  This case study approach allowed the researcher to focus on 

the life of the individual student and their experiences in high school leading up to their 

senior year and the decision to pursue post-secondary education.  Interviewing Hispanic 

students and allowing them to share their stories allowed for a greater understanding of 

what was valued and what supports could be improved.  This approach allowed the 

investigator to hear, explore, and share the experiences of some wonderful students.  

After the interviews, information discovered was studied through thematic analysis.  This 

allowed for a categorizing of the experiences of the students and their families for 

reporting.  Then observations and documents were reviewed to further validate 

information shared from the students.  For example, while on one of the campuses I heard 
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an announcement about an upcoming evening meeting to help students and their parents 

complete the FAFSA.   

 The thematic analysis allowed the investigator to evaluate campus supports 

offered to Hispanic students on high school campuses and determine the value through 

the experiences of the students.  Subthemes allowed for the opportunity to further 

examine the themes and support the findings with quotes from the student interviews.  

The words from the students added clarity to the case study description and conveyed 

personal experience to the data.  For schools to continually improve programming to 

students we must explore the students’ experiences.  Educators work feverishly to 

provide students with a quality education and offer services that help them be college-

ready.  Yet, as adults, we can sometimes miss the mark of what students value and find 

most helpful.      

Conclusions 

 Much of the existing research regarding Hispanic students and college focuses on 

the obstacles and challenges of getting to college.  This research study was created to fill 

that void but sought to address the question:  What are the most important supports for 

Hispanic students in high school to receive to be prepared to pursue a post-secondary 

education?  A better understanding of those specific supports will help schools by 

allowing them to offer supports that are more beneficial and support the Hispanic student 

in being prepared for a college education. 

 The research results were based on the interviews of 18 students at 3 different 

school sites.  Generally, students’ experiences were compiled and funneled into the 
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themes of communication, involvement, resources, and opportunity.  The themes are 

important because without access to critical information (social capital) students will not 

be set up to pursue a post-secondary education.  The study also highlights that more than 

counselors must be involved in preparing students for college.  With large caseloads, 

counselors cannot be the sole source of college information.  Supports in the form of 

resources like AVID and Go Centers help bridge the gap in providing help beyond the 

counselor.  Schools may need to seek out creative partnerships if resources are limited to 

provide more helpful supports or programming to this student population.  The Hispanic 

student population is continuing to grow and if schools can strengthen the supports we 

offer students, then hopefully we will increase the number that makes it to college.   

Discussion 

 The current qualitative study examined supports and programming high school 

campuses offer to Hispanic students to prepare them to pursue a post-secondary 

education.  Findings in this study also highlighted the impact of social capital.  The 

interviews revealed that most of the students’ parents did not complete high school.  This 

can make it difficult for parents to help students navigate the path to college.  Thus, 

highlighting the need for access to information and people that can give students the 

guidance they need. 

 Although the information is vital to being prepared for a successful college 

admission some constraints make communication a challenge.  So much of the valuable 

college information that is given on campus funnels through the school counselor(s).  

Results from the study indicate that while counselors possess valuable information, the 

large caseloads they carry can create barriers in communicating frequently and in-depth 
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with every student.  With so many students and few counselors on high school campuses 

the number of meetings and time for meetings between student and counselor is limited.  

To increase the supports and the flow of social capital there needs to be more personnel 

to help share the information and more creative methods besides one-on-one meetings 

with the counselor. 

 Through the shared experiences of the students in this study supports that were 

helpful and value were discovered.  This led to resources that will further assist the 

Hispanic student in pursuit of a post-secondary education.  Campus supports like AVID 

and Go Centers help the students prepare for life as a college student.  AVID gives 

students the tools that will help them as college students such as note-taking structures, 

helping to organize the learning processes, plus exposure to colleges through trips and 

tours.  Go Centers assist with signing up for important tests, researching majors, colleges, 

and financial aid options, all of which are important experiences for the student planning 

to pursue post-secondary education. 

 The findings from this study also highlighted the need for involvement.  The 

limited access to school counselors showed the need to increase social agents of college 

information.  Students in this study declared counselors and teachers to be some of the 

most helpful adults on campus when it comes to preparing them for successful college 

admission.  Because of this trust and daily access schools may want to consider more 

than just counselors in the role of assisting students.  More staff able and available to help 

could help lessen the burden for counselors and in conjunction help more students. 

 The data obtained in the study pointed to the important task of involving families.  

Due to barriers from languages to limited education, parents are not overly involved in 



92 
 

 
 

their student’s decision to go to college.  Schools can utilize new methods to engage 

parents and help them be more active in preparing students to go on to college.  The 

students in this study desire to pursue a college education because of the sacrifices their 

parents made in coming to this country.  If more schools could work on involvement 

methods, the rate of college admission may increase. 

 Finally, the most significant outcome of the study was the underlying idea that 

each student viewed college as an opportunity.  Students had a great appreciation of the 

sacrifices their parents had made by coming to America to give them a better life.  

Students interviewed believed that pursuing a post-secondary education was a way to 

show appreciation for the opportunities they had been given by their parents.  If students 

attend college, their parents will have a great sense of pride in what they have 

accomplished.  Students were inspired by the sacrifice of their parents and they look 

forward to having a career that allows them to better help their families in the future.    

Recommendations for Future Research and Practice 

 The results of this study have direct implications for many students in America’s 

schools.  With the ongoing population shift in the country, this is a timely topic that 

deserves the attention of educators and school leaders.  Beyond the potential to help 

students such as these that participated in the study, is the potential for further research 

and educational practices.  The possibilities are described in the following sections.  

Future Research 

 This research topic is a relevant and timely issue facing many school districts 

across the state and nation.  For that reason, there are several future research options.  
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Future research recommendations are closely tied to this study and the findings.  First, 

this study could be conducted on a larger scale to include a bigger sample size.  Due to 

the limited time constraints of this study and the small sample size, more extensive 

research needs to be done to include more students and further discover useful supports 

and programming for campuses to use to further help Hispanic students.  Also, without 

time constraints it would be easier to interview more people to see if findings and 

outcomes remained constant.  The focus of this research could also be done using a 

quantitative or mixed methods approach to add another dimension to the study. 

There are several directions that future studies could go from here.  The research 

could be conducted on the Hispanic parent’s educational level.  If the educational 

attainment level for Hispanic parents proved to be low in a larger sample size, school 

leadership could take action steps.  School leaders could work to ensure that Hispanic 

students had access to the social capital required to prepare them to attend college after 

high school.  More research could be conducted on the resources available to support 

students, particularly first-time college-going family members.  Because social capital is 

crucial for students planning to go to college further study should be done to seek out 

creative partnership opportunities campuses can use to assist students; yet, alleviate the 

heavy caseload of the counselor.  Educational researchers can continue to help schools by 

discovering other supports that are valued and will further assist the progress of this 

vulnerable population.  What supports beyond AVID and Go Centers are high schools 

seeing success with when it comes to supporting college-bound students.  Are there 

creative partnerships that are helping schools accomplish more than the counselors can do 
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with large caseloads?  Research could also be conducted on getting families involved at 

the school level to support a college-going culture.   

Professional Practice   

 With the continued growth of the Hispanic population in America’s schools, this 

research along with the work of other research on this topic is timely and needed.  For the 

last two decades, the Hispanic population has been growing and changing the 

demographics of many schools.  While the population has changed, sometimes the 

educational practices have not.  The data from this study suggests that Hispanic students 

are willing to pursue a post-secondary education they just need access to valuable 

information and key supports to make the next phase of education a reality. 

 As this study illuminates communication is critical social capital and there are 

challenges in making sure everyone has access to the information.  Educational leaders 

must understand that information about college is social capital and that it is vital for 

students to access it.  With students having such limited time with counselors, schools 

need to share more information with other staff members.  Counselors cannot be the sole 

source of important information.  Schools must self-evaluate and determine how other 

staff members can be of help to students.  If that is not the preferred strategy, then they 

must get creative and consider additional methods for imparting this valuable 

information.  From the right courses to take to making sure you are signed up for that 

important test, college-bound students need help and support to be prepared.  At a 

minimum, students must be empowered and taught how to advocate for themselves to 

seek out critical information.   
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 Students need supports that they find helpful and valuable.  Schools must get 

creative and find resources that work for the school as well as the students.  Creative 

programs like AVID and GO Centers should be more prominent on high-school 

campuses and supported financially. Programs such as these give students a steady 

stream of support and exposure to resources that will help them prepare for the next 

phase of education.  Educational leaders need to pursue partnerships with organizations 

outside of the public-school sector that can assist students.  Partnerships can lead to great, 

creative resources and tools that the school would not have been able to develop 

independently. 

 Schools must also look at the involvement of staff, students, and families.  

Challenges abound, but campuses must explore ways to help more staff members to be 

agents of social capital.  Schools cannot afford to engage only those brave enough to stop 

by the counselor’s office.  We should consider empowering more staff members to share 

information that will help students take the next step towards their dreams.  Campuses 

can also seek ways to empower students to advocate for themselves, especially when they 

are not even sure what to ask.  Schools are full of students that will be the first in their 

family to attend college.  Being the first is exciting, but it also means one may not even 

know the questions to ask.  Therefore, campuses should consider strategies to help 

empower students in this area.  Helping students to better understand how to seek out 

needed assistance from staff members and understanding how to advocate for themselves 

can be beneficial in gaining access to social capital.   

 As schools strive to prepare more college-ready students, educational leaders 

must find a way to engage and connect with families that have limited education or do 
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not speak the language.  There should be an approach to reach out and make families feel 

safe so they and participate in their student’s education.  Hispanic students in this study 

were mostly inspired to go to college by their parents or other family members, so we 

must find a way to help them be part of the discussion.  Students are encouraged to go to 

college because of the sacrifices their parents made, so they are a valuable piece of the 

puzzle when it comes to growing the number of Hispanic students going and graduating 

from college. 
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Appendix B 

Sample Letter for Requesting Research Permission 

 

November #, 2019 

 

I am a doctoral candidate in education leadership at Texas A&M University-Texarkana 
and I am seeking permission to conduct a research study on the high school campus.  The 
study is seeking to identify supports that the Hispanic student population believes best 
prepares them to pursue a post-secondary education.  The study would involve 
interviewing 5 first-generation Hispanic Americans that are seniors that have attended 
grades 9-12 in your district and plan to go to college after graduating high school. 

With your approval, I will work with the campus liaison and allow them to select the five 
students to be interviewed for the study.  Copies of the interview tools are attached, and I 
will be happy to share my findings at the conclusion of the study.  My goal is to begin 
conducting interviews by December 2, 2019.  If you need to confirm the validity of this 
request you may contact Dr. Sara Lawrence, Associate Dean, at slawrence@tamut.edu.   

Please indicate your formal consent for me to interview students at the high school 
campus by signing below and indicating the campus liaison with whom I should contact 
to schedule student interviews. 

School District  
Consent YES          NO 

Liaison’s Name  
Liaison’s Email Address  
Superintendent’s Name  
Superintendent’s Signature  

 

Thank you for your assistance in this study. 

 

 

Melissa McIntosh 
Doctoral Candidate 
Texas A&M University-Texarkana 
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Appendix C 

Subject Information Sheet 

Study Title:  The Relationship Between Campus Supports and the Hispanic Students’ 
Pursuit of Higher Education 

Principal Investigator:   
 Melissa McIntosh, Graduate Student, Department of Education Leadership 

Texas A&M University-Texarkana, 7101 University Avenue, Texarkana, TX, 
75503 
Email:  Melissa.McIntosh@ace.tamut.edu 
Phone:  1-903-472-3101 

Faculty Advisor: 
 Dr. Sara Lawrence, Associate Dean 

Texas A&M University-Texarkana, 7101 University Avenue, Texarkana, TX 
75503 

 Email:  slawrence@tamut.edu 
  Phone:  1-903-223-3095 

University IRB Administrator: 
 Dr. Dana Leighton, Assistant Professor of Psychology 

Texas A&M University-Texarkana, 7101 University Avenue, Texarkana, TX 
75503 

 Email:  dleighton@tamut.edu 
 Phone:  1-903-334-6627 
  
 
Purpose of this Study 
The purpose of this research study is to better understand what high school campuses can 
do to offer greater supports and programming to Hispanic students to prepare them to 
pursue a post-secondary education. 
 
Procedures 
You will answer a series of interview questions some with answer choices and some 
open-ended to capture more of your experiences.  

 
Duration and Location 
The interview will take approximately 60 minutes to complete and will take place in the 
school library.  

 

Participant Requirements 
Participants in this study must be a Hispanic senior (18+ years of age) who is planning to 
attend college after high school. 
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Risks 
The risks and discomfort associated with participation in this study are no greater than 
those ordinarily encountered in daily life or during a performance assessment.  During the 
study, you may feel tired of sitting or concentrating, in which case you may take a break. 

 
Benefits 
Upon completion of the entire interview you will receive a $20 gift card for your 
participation in the study.  Beyond your personal benefit, your participation may help the 
principal investigator better understand the supports needed to prepare students for a 
post-secondary education. 
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Hoja de información del tema

 
Título del Estudio:  La relación entre los apoyos en el campus y la búsqueda de 
educación superior por parte de los estudiantes hispanos 
 
Investigador Principal:   
 Melissa McIntosh 
 Estudiante de Posgrado, Liderazgo del Departamento de Educación 

Texas A&M University-Texarkana, 7101 University Avenue, Texarkana, TX, 
75503 
Correo electrónico:  Melissa.McIntosh@ace.tamut.edu 
Teléfono:  1-903-472-3101 
 

Consejero de la Facultad:  
 Dr. Sara Lawrence, Associate Dean 

Texas A&M University-Texarkana, 7101 University Avenue, Texarkana, TX 
75503 

 Correo electrónico:  slawrence@tamut.edu 
 Teléfono:  1-903-223-3095 
 
Administrador IRB de la Universidad: 
 Dr. Dana Leighton, Profesor Asistente de Psicología 

Texas A&M University-Texarkana, 7101 University Avenue, Texarkana, TX 
75503 

 Correo electrónico:  dleighton@tamut.edu 
 Teléfono:  1-903-334-6627 

 
 
Proposito del estudio 
El propósito de este estudio de investigación es comprender mejor lo que las escuelas 
preparatorias puedan hacer para ofrecer un mayor apoyo y programación a los estudiantes 
hispanos para prepararlos para Continuar su educación después de la preparatoria.  

 
Procedimientos 
Contestara una serie de preguntas de la entrevista, algunas con opciones de respuesta y 
otras abiertas capturar más de su experiencia.  

 
Lugar y duración 
La entrevista demorara aproximadamente 60 minutos y se llevará a cabo en la biblioteca. 

 
Requerimientos del Participante 
Los participantes en este estudio deben ser hispanos mayores (mayores de 18 años) que 
planean asistir a la universidad después de la Preparatoria. 
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Riesgos 
Los riesgos y las molestias asociadas con la participación en este estudio no son mayores 
que se encuentran habitualmente en la vida diaria o durante una evaluación del 
desempeño. Durante el estudio puede sentirse cansado de sentarse o concentrarse, en 
cuyo caso puede tomar un descanso. 

Beneficios 
Al completar toda la entrevista, recibirá una tarjeta de regalo de $20 por su participación 
en el estudio. Más allá de su beneficio personal, su participación puede ayudar al 
investigador principal a comprender mejor los apoyos necesarios para preparar a los 
estudiantes hispanos para una educación después de la escuela preparatoria. 
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Appendix D 

Participant Consent Form 

Study Title:  The Relationship Between Campus Supports and the Hispanic Students’ 
Pursuit of Higher Education 

Principal Investigator:  Melissa McIntosh 
 
Please read and initial each box. 
 

1) I confirm that I had the subject information sheet read to me for the above study 
and have had the opportunity to ask questions which have been answered fully. 

 
2) I understand that my participation is voluntary, and I am free to withdraw at any  

time without giving any reason. 
 

3) The compensation arrangements have been discussed with me. 
 

4) I agree to take part in the above study.  
 
 
 
_______________________        ______________________  ____________ 
Name of Participant    Signature    Date 
 
 
_______________________        ______________________  ____________ 
Name of Parent    Signature    Date 
(required if student is age 17 or under)   (required if student is age 17 or under) 
 
 
_______________________          ______________________  ____________ 
Name of Person Taking Consent  Signature    Date 
(if different from Principal Investigator) 
 
 
_______________________          ______________________  ____________ 
Principal Investigator    Signature    Date 
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Forma de Consentimiento del Participante 

Título del estudio:  The Relationship Between Campus Supports and the Hispanic 
Students’ Pursuit of Higher Education 

 
Investigador principal:  Melissa McIntosh 
 

Por Favor lee y pon tus iniciales en la caja. 
 

1. Confirmo que me leyeron la hoja de información para el estudio mencionado  
                        y he tenido la oportunidad de hacer preguntas que me han contestado.  

 

 
2. Entiendo que mi participación es voluntaria, y soy libre de retirarme en cualquier 

momento sin razón alguna.  
 

 
3. Los arreglos de compensación han sido discutido conmigo. 

 

 
4. Estoy de acuerdo en participar en el estudio mencionado.  

 
_______________________          ______________________  ____________ 
Nombre del participante        Firma    Fecha 
 

_______________________          ______________________  ____________ 
Nombre del padre        Firma    Fecha 
(requerido si el estudiante es menor de 17) (requerido si el estudiante es menor de 17) 
 

_______________________           ______________________  ____________ 
Nombre de persona tomando el consentimiento     Firma    Fecha 
(si diferente del investigador principal) 
 

_______________________           ______________________             ____________ 
Investigador Principal                  Firma               Fecha 
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Appendix E 

General Information Questionnaire 

Time of interview: 

Date: 

Place: 

Interviewer: 

Interviewee: 

Questions: 

 

Age?                                  15           16    17         18           19+ 

Gender?             Male                Female 

Where were you born?    USA                Another Country 

 

What is the highest level of education held by each of your parents (guardians)? 

 Father Mother 
Less than high school   
High school graduate (or G.E.D.)   
Trade school   
Some college   
College graduate (bachelor’s degree)   
Graduate degree (master’s/doctorate/law/medicine)   
Don’t know   

 

Which best describes your high school grade point average (GPA)?  

              A         B       C  
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How many honors courses (Pre-AP & AP) have you taken while in high school? 

  None            1-2    3-4       5-6  7-8    9 or more    

Please indicate which tests you have taken: (Mark all that apply) 

 TSI  PSAT  SAT  ACT 

 

How often have you discussed admission requirements to get into college (any 

institution) with each of the following people: (Mark one for each row) 

 Many times Once or twice Never 
Parent(s)    
Brother or Sister    
Other Family 
Members 

   

Friends/Other 
Students 

   

High School Teacher    
High School 
Counselor 

   

High School Coach    
College Recruiter    

 

When did you first get advice from school on the proper courses to take to gain admission 

to college?  (Mark one) 

  9th grade    10th grade        11th grade  I haven’t received any advice 
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How well do you feel your high school is preparing you for each of the following?  

(Mark one for each item) 

 Extremely 
Well 

Somewhat 
Well 

Not 
Well 

Not 
Sure 

To be a responsible citizen     
To get a good job     
To succeed in college-level 
work 

    

To gain admission to a Jr. 
College or Trade School 

    

To gain admission to the 
college/university of your 
choice 
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Cuestionario de información general 

 

Hora de la entrevista: 

 

Fecha: 

 

Lugar: 

 

Entrevistador: 

 

Entrevistado: 

 

 

Preguntas: 

 
Edad?                                15           16    17         18           19+  

Sexo?                            Masculino Femenino  

¿En qué país naciste?               E.E.U.U.        Otro país  
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¿Cual es el nivel más alto de educación de tus padres (guardianes)? 
 

Padre Madre 
Menos de preparatoria  

 
 

 
Preparatoria (o G.E.D.)  

 
 

 
Escuela Técnica  

 
 

 
Carrera Universitaria Incompleta  

 
 

 
Carrera Universitaria Completa (Licenciatura)  

 
 

 
Carrera Universitaria Completa (Maestría/Doctorado/Leyes/Medicina)  

 
 

 
No se   

 
 

 
 
 

¿Cual mejor describe tu promedio general? (GPA)?  

              A         B       C  

 

¿Cuántos cursos de honores has tomado durante la preparatoria? (Pre-AP & AP)? 

           Ninguno      1-2  3-4      5-6           7-8    9 o mas    

 

Indica cuales has tomado: (Marca todos los que apliquen a ti) 

 TSI  PSAT  SAT  ACT  
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Con qué frecuencia has hablado sobre los requerimientos para entrar a la universidad 

(cualquier universidad) con cada una de las personas siguientes: (Marca una respuesta por 

cada renglón) 

 

 
Muchas veces Una o dos veces Nunca 

Padre(s)  
 

 
 

 
 

Hermano o hermana  
 

 
 

 
 

Otros familiares  
 

 
 

 
 

Amigos/Otros Estudiantes  
 

 
 

 
 

Maestras de Preparatoria  
 

 
 

 
 

Consejera de Preparatoria  
 

 
 

 
 

Entrenadores de Preparatoria  
 

 
 

 
 

Reclutador de Colegio  
 

 
 

 
 

 
 

¿Cuándo fue la primer vez que recibiste consejería de la escuela sobre los cursos 

apropiados que debes tomar para recibir entrada a la universidad?  (Marca una) 

  9th grado    10th grado        11th grado  No he recibido consejería
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¿Como te ha preparado la preparatoria para cada una de las siguientes 

situaciones?  (Marca una respuesta por cada renglón) 

 
Muy 
bien 

Mas o menos 
bien 

No muy 
Bien 

No estoy 
seguro 

Ser un ciudadano responsable  
 

 
 

 
 

 
 

Obtener un buen trabajo  
 

 
 

 
 

 
 

Sobresalir con cursos a nivel 
universitario 

 
 

 
 

 
 

 
 

Obtener entrada a una escuela 
técnica 

 
 

 
 

 
 

 
 

Obtener entrada a la universidad 
que desees 

 
 

 
 

 
 

 
 

 

  



133 
 

 
 

Appendix F 

Interview Protocol 

Time of interview: 

Date: 

Place: 

Interviewer: 

Interviewee: 

This research study is seeking to better understand what high school campuses can do to 

offer greater supports and programming to Hispanic students to prepare and encourage 

them to pursue a post-secondary education. 

Questions: 

1) How has your high school prepared you for college? 

 

2) What supports has your school offered to help you succeed academically? 

 
3) Which adults on campus have been the most helpful in preparing you prepare for 

a successful college admission? 

 

4) Which adults on campus do you feel like could have been a better resource in 
preparing you for college? 

 

5) How has your school prepared you in understanding the cost of college and the 
financial resources available such as scholarships? 
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6) In what ways has your school involved your family in the decision to go to 
college? 

 

 

7) How often did you meet with your counselor to discuss what is needed for 
successful college admission and what was the most valuable information they 
shared with you? 

 

 

8) What college planning sessions did your campus offer students and/or families? 

 

 

9) Who most inspired you to go to college? 

 

 

10)   How will a college education prepare you for a better future? 
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Protocolo 

Hora de la entrevista: 

Fecha: 

Lugar: 

Entrevistador: 

Entrevistado: 

Este estudio de investigación busca comprender mejor lo que las escuelas a nivel de 

Preparatorio pueden hacer para ofrecer un mayor apoyo y programación a los estudiantes 

latinos para prepararlos y alentarlos a seguir una educación después la Preparatoria 

Preguntas: 

1. ¿Cómo te ha preparado tu escuela Preparatoria  para la universidad? 

 
2. ¿Qué apoyos ha ofrecido tu escuela para ayudarte a tener éxito académico? 

 
3. ¿Qué adultos en la escuela han sido los más útiles para prepararte para una 

admisión universitaria exitosa? 

 
4. ¿Qué adultos en la escuela crees que podrían haber sido un mejor recurso para 

prepararte para la universidad? 

 
5. ¿Cómo te ha preparado tu escuela para comprender el costo de la universidad y 

los recursos financieros disponibles, como las becas? 
 

6. ¿De qué manera tu escuela ha involucrado a tu familia en la decisión que asistas a 
la universidad? 

 



136 
 

 
 

7. ¿Con qué frecuencia te reuniste con tu consejero para discutir qué se necesita para 
una admisión universitaria exitosa y cuál fue la información más valiosa que 
compartieron contigo? 

 

8. ¿Qué sesiones de planificación universitaria ofreció tu escuela a estudiantes y / o 
familias? 

 

9. ¿Quién te inspiró más para ir a la universidad? 

 

10. ¿Cómo te preparará una educación universitaria para un futuro mejor? 

 

 

 

 

 

 

 


